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ABSTRACT

TITLE: A Strategy To Gain Faculty Acceptance oF and Participation
in the Grantinc oF Credit For Prior, Non-Sponsored Learn-
ing at Black Hawk Collepe

AUTHOR: Mary A. Stevens

This study surveyed the purpose For and the status oF the

assessment oF prior, non-sponsored learning, excluding the use oF

CLEP, ot Black Hawk College, Moline, Illinois. It also considered

procedures ;4nd practices in use elsewhere in order to determine

the essential components and possible procedures that might be

used. Then, aFter a study oF the causes oF negative Faculty

reaction elsewhere, it surveyrd the Black Hawk College Faculty by

means oF a questionnaire to determine its knowledge oF and attitude

toward such assessment and its opinion on what procedures should

be a part oF the process. Although the study Found the Faculty

to be generally Favorable, it also concluded that Facul,,y From the

carrer program area were more positive than those From the univer-

sity parallel program. Also those Faculty believing in the use oF

written behavioral objectives tended to view such wpsessment more

Favorably than those who did not. ReFlecting Faculty attitude and

opinion, this study then recommended speciFic proceduret for the

assessment oF prior, non-sponsored learning, including a required

course to prepare students For assessment, the use oF credite earned

in this way to FulFill requirements For all collage degrees, the use

oF a departmental committee oF three members to evaluate etudents,

the use oF at least one interview as part oF the procedure,

written statement explaining the evaluation, a central File of

portFolioS upon which credit has been granted, a clear. inchoate:tom
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on the student's transcript that credit was earned by assessment,

written notiFication to the studen.: oF the results, an appeal

procedure For the student, a plan to determine cost to the student

and Faculty compensation, Faculty in-service training, and a re-

view oF the process two years aFter its implementation.
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INTRODUCTION

In 1973, the Commission on Non-Traditional Study recom-

mended that "new devices and techniques should be perfected

to measure the outcome, of many types of non-traditional study

and to assess the, educative-effect of work experience and com-

munity service."
1 Such a recommendation accurately reflects

the current philosophies and goals For postsecondary education

that have been expressed by governmental agencies, leaders with-

in education, and national task forces and committees. It is

consistent with newly-accepted theories which assert that learn-

ing must replace teaching as the center of focus in the educe-

tional process.
2 It is an easily predictedland sound conclu-

sion for a democratic society that has, come to respeot and to

rely upon educational credentiak;to determine an individual's

qualifications For employment and advancement.
3 And it is a

necessary recognition_within postsecondary edUcation that the

increasing number of adult students who are choosing to resume

their formal education after years of other types of experience

1 Commission on Non-Traditional Study, Diversity by Oesisn

[6an Francisco: Jossey-Bass Publishers, 1973), p. 125.

2Peter Meyer, Awarding Collese Credit for Non-College Learn-
in2CSan Francisco: Jossey-Bass Publishers, 1975), p. 5.

3Morris T. Keeton and Associates, Experiential Learning:
Rationale, Characteristics, and Assessment(Sen Francisco:
Jossey-Bass Publishers, 1976), p. xi.
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may be able, because of this experience itself, to complete

college in a shorter period of time and bY a different roUte

than traditionally-aged students. 1

Many parts of the postsecondary educatIonal policy system

have responded to these recomm9ndations and needs. In 1974,

Ruyle and Geiselman found that two-thirds of institutions sur-

veyed granted credit by examination. The Commission Accredita-

tion of Service Programs [CASE) has evaluated military service

programs and equated them with college credit. In 1974, the

project in Cooperative Assessment of Experiential Learning

CCAEL) was formed to develop procedures to as,ess and credential

such learning. Recently, the American Council on Education [ACE)

has completed a set of recommendations that equates military

occupational classifications and college credit. Whole new col-

leges and divisions of existing colleges have come into existence

to serve those students who wish to use either unplanned past or

planned future non-college experiences as a basis for(college cre-

dentials--for example, Empire State University, Edison College,

and the external degree grogram at Florida International Univer-

sity.

1Jonathan R. Warren, "Awarding Credit," in K. Patricia Cross,
John R. Valley and Associates, Planning Non-Traditional Pro-
grams[San Francisco: Jossey-Bass Publishers, 1974), p. 123.

2
Janet Ruyle and Lucy Ann Geiselman, "Non-Traditional Oppor-

tunitioa and Programs," in Planning Non-Traditional_Programs,
p, 62.
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Sothe oF the best work ih the aPea has been completed

by CAEL, a joint project cf the Educational Testing Service

and member c011eges and universities and initially funded by

the Carnegie ComMissin, Althovgh concerned with rationale

For the a&sessjment of experiential.learning, CAEL has been pri-

marily involved in determining how such assessment is to be imple-

mented, perFormed, and monitored. CAEL distinguishes two kinds

of work experience programs in postsecondary education: spon-

sored ex eriential learnin , in which the learning experience

takes place in non-academic settings but is planned and super-

vised by a college or university, and non-s onsored ex eriential

learnin , in which, once ,again, the learning has occurred in a

non-academic setting, but in which there has been no academic

planning or involvement up until the timb of assessment, a char-

acteristic that results in the usual reFerence to this second

type as prior learning. Usually, student projects in sponsored

experiential learning supplement classroom instruction and are

readily recognized by academic credit. Conversely, in the assess-

ment of prior learning, learning must be equated, after-the-Fact,

to academic credit, ordinarily by matching the competencies

that the student has attained with those that he would have been

expected to achieve in a course or an academic program. The work

oF this practicum was concerned with the assessment oF prior

learning only.

Trivett reports three major procedures that are currently

in use to assess prior learning: CI] examinations like the

9
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College Level Examination program CCLEP], [2] indices like the

Guide, a CASE publication that equates military experience and

academic credit, and [3] other methods, such as those being per-

fected by AEL: papers, projects, oral examinations, simulation

exercises, observance cf performanco, and supervisory assessment

--all of which ordinarily begin with the student's compilation

of a portfolio. 1 Because the assassmient of prior learning by

means of national testing programs and indices and guides is

fairly well-established at Black Hawk College, the work of this

practicum focused upon the use of other methods such as are now

being studied by CAEL.

Early, Black Hawk College made a commitment to and began

to participate in the assessment of prior, non-sponsored learn-

ing. In 1971, the Black Hawk College board of trust:ees approved

a policy committing the college to granting credit for life ex-

periences and for previous employment experience and for success-
,

ful student participation in certain national testing programs

and in the United States Armed Forces Institute cOurses CUSAFM2

The 1976-77 college catalog provides students fairly complete

information on receiving credit by means of the Advanced Placement

1 David A. Trivett, Academic Credit for Prior Off-Campus
Learning, U.S., Educational Resources Information Center, ERIC
Document E0105796, 1975, pp. 9-10.

2Board Policy Manual, Black Hawk College, Moline, Illinois,
Section 6.50.
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Program, armed services experience and CLEP, procedures for

which are established and are operating;but there is no men-

tion of any other procedures that a student might follow to

have prior learning recognized by means of college credit.

Since 1974, Black Hawk College has been a member oF the CAEL

assembly, yet there is no mention in the current college cata-

log of CAEL procedures to grant students academic credit for

prior learning. On occasion, some departments have examined

students and granted credit for prior learning, but the cata-

log doas not describe such a procedure. In most cases, these

students have learned about the procedure by word-of-mouth or

by counseling that they have received in completing contracts

for the associate in liberal studies degree. In fact, in a

recent questionnaire distributed to all college department

chairmen, the dean of liberal studies determined that some de-

partment chairmen were not even aware of board policy relating

to such assessment.
2 Thus, in most cases, an adult student

considering resuming collene work might learn of the opportun-

ity to receive college credit For prior learning from reading

the college catalog, but, then, he would learn only of those

options involving participation in national testing programs

or armed service experience.

1College Catalog, Black Hawk College, Moline, Illinois,

1976-77, pp. 12-15.

2Charles E. Laws, "Strategy for Gaining Institutional Ac-

ceptance of Existing Board Policy for Granting Credit for Ex-
periential Learning by All College Constituencies," unpublished
report, Black Hawk College, Moline, Illinois, April, 1976.

11
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Just as the student seeking experiential learning credit

through methods other than a national testing program must be

confused and discouraged by the inavailability of information

and clear procedures, so must the faculty be as well. The fac-

ulty handbook includes no procedures nor guidelines, and prac-

ticas among departments seem to vary widely. The Faculty senate

has not approved any procedures, and written degree requirements

in the college catalog do not make clear to faculty academic ad-

visors the procedures that students may use to receive the assess-

ment of such experience. One Faculty member was designated dur-

ing the 1975-76 academic year to develop a'procedure For using

portfolios and expert judgment in assessing prior knowledge,

and he prepared a short position paper in January, 1976 none

oF the recommendations oF which have yet been implemented.
1

The

dean of liberal studies prepared a report in April, 1976, that

developed a strategy to gain institutional acceptance of such

assessment in which he suggested that major opposition came

from the faculty and developed a plan to be approved and imple-

mented by the Faculty senate. The senate has not yet received

the plan, and procedures and guidelines for the assessment of

prior .learning still do not exist within the institution.
2

1Robert White, "Procedure for Using Portfolios and Expert
Judgment as a Basis for Crediting Prior Learning," Black Hawk
Collage, Moline, Illinois, January 26, 1976.

2Laws, op. cit.
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The following events and trends require improved faculty

knowledge of, acceptance of, and development of clear proce-

dures and guidelines without delay: Cl] an increasing number

of adult students and off-campus programs to serve them, [2]

a growing awareness among clientele that such experience is

being credited elsewhere, (3) attempts by faculty senate com-

mittees to establish general education requirements in the

associate of liberal studies degree and to make them competen-

cy-based and perhaps satisfied by prior learning, and [4] faculty

senate revision of other degree programs that includes a need to

state clearly the applicability of experiential learning credit

to each.

Thus, the time has come for Black Hawk College to develop

Clear and written procedures to regulate the assessment of prior

learning by means other than national testing programs and

national guides or indices and to inform the student of the avail-

ability of such an option. However, such assessment is, in ac-

tuality, beset with conflicts and problems. Ruyle and Geisel-

man found that most often institutions surveyed reported the

following problems in rank order: lack of funds, difficulty in

assessing non-classroom learning, concern about academic sten-

dards and faculty resistance.
1 Houle feels that a major obsta-

cle for the external degree is a lack of confidence in existing

1 Ru le and Geiselman, p. 87.
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techniques to evaluate prior learning. 1 Keeton and Associ-

ates give Faculty resistance as a major drawback to such

evaluation. 2
Meyer reports that Faculty hesitate because oF

several reasons: the process requires Faculty selF-examina-

tion--including establishing criterion-reFerence testing; Fa-

culty Feel that they should teach a set oF values in addition

to knowledge and skills and question the eFFectiveness oF mea-

suring the posession oF these values; 3 Faculty Feel threatened

in the role oF "credentialers and certifiers," aFraid that ex-

perience could replace the classroom;
4 and Faculty members be-

.

lieve that they have not been involved in decisions concerning

the use oF standardized test scores to grant credit Meyer

emphasizes, however, the importance oF Faculty involvement,

"The overriding need at this moment is to improve and direct

faculty involvement in the assessment and evaluation oF prior

learning." 6
In short, it seems that Faculty involvement in,

1 Cyril 0. Houle, The External Oegree(San Francisco: Jossey-
Bass Publishers, 1973], p. 73.

2
Keeton and Associates, p. xii.

3
Meyer, p. 15.

4
Ibid., p. 16.

5
Ibid., p. 98.

6
Ibid., P. xx.

14
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acceptance of, and commitment to the process of crediting
-

prior learning is most essential to its success within an insti-

tution. It is no accident that Laws found resistance among

"college constituencies," especially the faculty,
1 nor that

White stressed the importance of making the Faculty aware of

the process and of securing its support.
2

The thesis of this practicum was that, if faculty resis-

tance was the cause For a failure to implement the assessment

of prior, non-sponsored learning at Black Hawk College, it was

because there had been no systematic study oF Faculty attitudes

toward such assessment and no recommendations concerning assess-

ment based upon the results of such a survey. Accordingly, the

procedures used in this practicum were as follows: C13 a sur-

vey of practices in the assessment elsewhere and of the recom

mendations of experts to determine the alternatives available

that would require faculty decision and that'might be oF signif-

icance to faculty attitude, [2) based upon this research, the

construction of a questionnaire to determine faculty knowledge

of, attitudes on and preferences in relation to the procedures

for such assessment, and [3) based upon an analysis of the re-

sponse, the recommendation of those procedures that would best

reflect faculty attitudes and preferences.

1Laws, p. 1.

2White, p. 4.
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BACKGROUND AND SIGNIFICANCE

Volumes oF published and unpublished recent inFormation

are available on he assessment oF prior, non-sponsored learn-

inc. This review oF the literature concentrated on two areas

most critical to the purposes oF the work oF the practicum:

C1) an investigation oF the major alternatives, usual practices,

and models For such assessment and (2] an investigation oF Facka-

ty reaction to the assessment and possible reasons For that re-

action.

Perhaps the most complete model For the assessment and

coordination oF non-sponsored learning has been developed by

CAEL--i-Es Functional model, so termed because it is primarily

concerned with how each component oF the model Functions.
1

Those components in this model that relate to prior, non-spon-

sored learning are as Follows: (1) program rationale, (2] Facul-

ty resources, (3) criterion standards, (4] Financing the program,

Cs) preparing the students For assessment, [6] appraising learn-

ing outcomes, (7] integrating learning with future plans, (6] de-

Fining credit policies, and (9) recording learning outcomes.
2

1 Implementing a Program For Assessing Experiential Learn-
ing, ed. by Warren W. Willingham and Hadley S. Nesbitt, CAEL
rroject Report(Princeton, N.J.: Educational Testing Service,
1976], p. 2.

2
Ibid., pp. 5-9.

16
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A survey of major alternatives and usual practices elsewhere

suggest issues that relate to each of these components.

[1] Program Rationale: Here decisions need to be made

concerning the purpose of the assessment program--recruitment

of new students, decreasing the time required for undergraduate

education, etc. But perhaps most fundamental here is the ques-

tion of whether or not prior, non-sponsored learning should be

recognized at all in a degree program. In 1973, in Toward a

Learning Society, the Carnegie Commission declared itself op-

posed to granting college credit for non-academic activities

because doing so reduces the value of the bachelor's degree

as an'Indicator of a particular level and type of educational

accomplishment," "obscures real differences" between types of

learning, and makes the college an institution to issue creden-

tialc and not to educate.
1 Conversely, in 1971, the Carnegie

Commission in Less Time, More Options had recommended shorten-

ing the length of time spent in formal education by providing

other options, such as the recognition of work in non-college

experience.
2

[2] Foculty Resources: Basic decisions and alternatives

here include the methods to best overcome faculty resistance,

1Carnegie Commission on Higher Education, Toward a Learning
Society: Alternative Channels to Life, Work, and ServiceCNew
York: McGraw-Hill Book Company, 1973], p. 73.

2Carnegie Commission on Higher Education, Less Time, More
Options[New York: McGraw-Hill Book Company, 1971], p.

17
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consideration of whether or not outside experts should be used

as assessors, consideration of whether or not traditicralfacul-

ty should be used in assessment or new faculty hired for the

purpose, and decisions concerning how much involvement of facul-

ty there will be in decisic 1-making.

(33 Criterion Standards This area is of fundamental impor-

tance to faculty and very important to the success of the pro-

gram. Perhaps the best way to approach it is to consider Meyer's

grouping of existing practices of assessment into four approaches

--one based on time and three based on what Meyer calls "level

of abstraction." In the first, credit is given for the experi-

ence itself; for example, six semester hours of credit may be

granted for eech year of prior, non-sponsored experience, as is

the practice at the Center for Community Education of Elizabeth-

town College. 1 Second, assessment may rest upon the student's

demonstration that he has received knowledge, acquired a skill

or competence, or created a product of quality--what Meyer calls

"the first level of abstraction."
2 Very often assessment of

this sort seeks to equate the knowledge or skills gained to

existing college courses, and often assessment results from an

evaluation of competencies. CAEL procedures rest upon the be-

lief that learning can be expressed in terms of such competen-

cies, and assessment systems used at Sterling College (Kansas],

at Brooklyn College (CUNY), in the Board of Governor's external

1 Meyer, pp. 21-22.

2Ibid., p. 157.
18
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bachelor's degree program in Illinoi, and at the De Paul

University's "School for New Learn4.og" all are examples of

programs using competency-based assessment techniques. In

such systems, competency lists are usually compiled for each

course or program area, and students seeking assessment credit

are expected to demonstrate a satisfactory level of competency,

either in individual courses or in academic programs. This

system is the one recommended by Meyer, Forrest and Associ-

ates,
1
the New York State Education Department, 2

the Council

of the Federation of Regional Accrediting Commissions of High-

er Education [FRACHE),3 and CAEL. Often, it is also used in

the assessment of what Meyer terms "the second and third lev-

els of abstraction"--the level in whiqh the student demonstrates

an ability to analyze what he has gained from experience and

the level in which he demonstrates that he can not only analyze

several bodies of knowledge gained From the same or different

experiences but also can synthesize them. 4

1
Aubrey Forrest, Joan E. Knapp, and Judith Pendergrass,

"Tools and Methods oF Evaluation," in Keeton, p. 165.

2"
Guideline's For Awarding Academic Credit for Knowledge

Gained from Work and Life Experience" [Albany, New York:
State Education Department, Oct. 15, 1975). [Mimeographed.)

3
Robert Kirkwood, "Importance of Assessing Learning," in

Keeton, p. 156.

4
Meyer, p. 23.
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As examples of these "levels of abstraction," Meyer cites

the "New Resources Program" at the College of New Rochelle,

in which students must have "reflected upon" their experiences,

and the General Studies Division of the California State Univer-

sity at San Francisco, in which the student must verbalize the

effects oF the learning upon himself.
1 Meyer suggests that

early decisions should be made in relation to the "level of

abstraction" that will be required so that institutional uni-

formity in assessment can be established.

C4) Financing the Program: CAEL has developed a cost

assessment model that provides insight into some oF the basic

decisions necessary in this area. A reproduction of this model

is provided in Appendix A. It distinguishes two types oF staff

activity costs--those For duties performed by professional staff

and those For duties performed by non-professionals. These ac-

tivities result in two types of costs--fixed and varying. It

is important to note that the fixed costs--identification of

competencies, defining of behavorial objectives for courses, de-

velopement of measurement procedures, and part of the cost of

transcripting--to a large extent remain the same no matter how

much learning experience Es assessed. Thus, initial unit cost

may seem large, but it can be expected to fall as more and more

2
assessment occurs.

1Meyer, pp. 26-27.

2Amiel T. Sharon, A Task-Based Model for Assessing Work
Experience, CAEL Working Paper No.B[Princeton, N.J.: Educa-

tional Testing Service, 1975), pp. 34-36,

2 0
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Two CAE1 member institutions have applied this cost

as'eessment model to'their procedures--Webster College and

Delaware County Community College. At Webster, the cost of

each assessed credit.hour was $45.76, and the cost of each

r.:redit hour was $62.34. The progrL'm ssemeo expensive to the

institution because regular tuition was $75 Per credit hour

and the assessment fee was $16.66 per assessed hour. However,

CAEL emphasizes, when volume increases, Unit cost diminishes.

Furthermore, in its cost analysis, Webster stressed that the

cost of assessment had to be viewed within the institutional

context--increased diversity for the college and a service to

the student. 1

The CAEL model was also applied to a'program at Delaware

County Community College in. Pennsylvania. There the cost per

assesSed hour (with 300 students enrolled] was $17 compared with

a cost per traditional credit hour of $66. Once again, the cost

for.assessment could be expected to diminish as more students

enroll in the program.
2

These two cost analyses are also of interest in relation

to the methods by which the cost of such assessment was provided

at each institution. At Webster, the difference between student

1R. Lynn Kelley, Terrence J. MacTaggart, and Robert A. Spen-
cer, Analyzing Costs in the Assessment of Prior Learning, CAEL
Institutional Report(Princeton, N.J.: Educational Testing Ser-
vice, 1976].

2Eugene J, gray and Lo:-raire n. Hultgren, Implementing_and
Financing Portfolitn Asc..essment in a Public Institution, CAEL
Institution Peport(Princeton, N.J.: Educational Testino Service,
1976].

21
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Feet ahd cost Was abSorbed into the institutiOn's budget.

At Delaware County Community College, cost was apportioned:

among the three traditiOnal sources of iHcome in the same way

as the cost of regular college credits--supported equally

from student tuition, state apportionment, and local sources

of support. State support is possible because ea6h student

receiving assessment credit enrolls in a course entitled

"Assessment of Experiential Learning," carrying variable credit

oF from one to twelve hours. He enrolls for a number of credits

equal to 25 percent of the number that he wishes to receive

by assessment; for example, a srLident wishing four hours of

assessed credit would enroll in one hour. Thus, he pays 25

percent of the regular tuition cost for these credits, and,

based upon his enrollment, the state pays 25 percent of regu-

lar state support, appropriate in both cases because the $17

per hour of assessed credit is approximately 25 percent of the

unit cost for regular credit. The Delaware County Community

College system offers insight into a manner by which the costs

and fees for assessment could be handled at any public commun-

ity college.

As a background for implementing the assessment of prior

learning at Delaware County, Eugene Kray surveyed members of

the GAEL assembly in Chicago in October of 1974 to determine

practices. In relation to student fees, he found that 46%

charged no fees; 15% charged an application fee of from $5 to

$35; 20% charged a fee per credit hour awarded of from $5 to

22
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$31, and 15% charged a Flat Fee oF between $15 and $350._ Of

those charging a fee, 17 charged the same as tuition; 5 charged

a state-mandated Fee; 20 charged a cost estimated to cover the

student's share; and 11 used other methods. Ninety-two percent

believed that Fees were equitable and that the method was cost-

eFFective. In relation to Faculty compensation, 20% considered

the assessment to be a part oF regular load and recognized it

by load reduction; 58% considered it as a part oF regular load

without reduction; the others paid over-time salary or provided

an extra contract on the basis oF number oF students or number

oF credit hours.
1

Weathersby and Henault recognize a primary question in

relation to the cost oF the assessment oF prior learning. Since

the trend occurs at a time of Financial contraints in post-

secondary education, should the Fees For assessment augment or

burden the budget? They suggest that two Factors be considered:

such assessment might serve to attract new students at a time

oF declining enrollments, and it might change the interrelation-

ship of budget items with, For example, the cost oF instruction

increasing and the cost oF recruitment decreasing.
2 They point

1Eugene J. Kray, The Structure and Financing oF a Program
to Assess Ex eriential Learning, U.S., Educational Resources
InFormation Center, ERIC Document E0101772, 1974.

2George Weathersby and Armeud J. Henault, Jr., "Cost Effec-
tiveness oF Programs," in Keeton, pp. 132-134.
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out tnat student Fees can vary widely, for example, from $240

per year at the Community College oF Vermont to $1300 a year

at the Campus Free College, where the student pays all the

cost.
1 Two important considerations in setting student Fees

are that, by reducing the length of time spent in college,

assessment elloOs the student to save Foregone income, and the

cost oF assessment in terms oF Faculty time is great.
2

Meyer makes recommendations relating to cost: do not charge

by the credit because doing so suggests that a school is selling

credit, and provide scholarships to allow those who cannot aF-

Ford the cost to participate.
3 He reports that regular Faculty

within institutions having such assessment as a basic part oF

their programs, such as Empire State and Minnesota Metropolitan,

see no need For extra compensation or released time, and even

within traditional institutions providing such assessment, many

Faculty do not believe that it is necessary unless the number

oF students requesting assessment is larger.
4 This report con-

trasts with a Bortnick Finding that Faculty at CaliFornia's

"1000-Mile Campus" do not believe that reimbursement of $35 per

student is adequate For the "creative involvement" required.
5

1Weathersby and Henault, p. 130.

2Ibid., p. 147.

3Meyer, pp. 32-33.

4 .Ibid., pp. 34-35.

5Barrie D. Bortnick, "The Assessment oF Prior Learning in a

Traditional Decentralized Setting," in Initiating Experiential
Learning Programs: Four Case Studies, CAEL Institutional Report
[Princeton, N.J.: Educational Testing Service, 1976), p. 24.

2 4
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The correspondence included in Appendix B reflects

another important financial consideration for Black Hawk Col-

lege in such assessment. Because Illinois community colleges

receive state support on the basis of credit hours of enroll-

ment at semester mid-date, there is presently no such support

possible for the assessment procedure. Only two ways seem to

exist to provide such support: C1J requiring all students wishing

asseament of prior, non-sponsored learning to enroll in a course

that will teach them how to define and determine competencies

and how to compile a portfolio or [2] using a system similar

to that now used at Delaware County Community College. However,

the Delaware method charges by the credit, a practice that is

generally not recommended, and, in Illinois, it might also repre-

sent ark attempt to defraud the state. Therefore, the first

method seems the better. In addition, it provides the assistance

to the student recommended by several sources; because it involves

actual instruction, it seems consistent with state support prin-

ciples; and, in addition, it would serve to reduce the amount of

time that faculty members must spend individually instructing

students in compiling portfolios. Trivett provides additional

support for this method when he notes that Goddard College stresSes

the value of the student's petitioning for assessment credit 4s A

learning experience ip itself. 1 The many advantages of such a

1 Trivett, p. 60.
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system are also noted by Meyer in his discussion of the assess-

ment program at Evergreen College in Olympia, Washington. 1

[6] Preparing the Student for Assessment: The primary

question here is how best to prepare students to participate

in the assessment procedure. Guidelines prepared by the New

York State Education Department include the recommendation that

assistance be provided formally, and Forrest and associates

suggest that workshops be available to-help students.
2

How-

ever, two recent surveys of practices at Illinois colleges and

universities providing for the'assessment of prior learning in-

dicate that few Illinois schools, including Black Hawk College,

have made formal provisions for such assistance.
3 In some cases,

seminars or workshops are available, but, ordinarily faculty ad-

visors are expected to assist students individually and infor-

mally. It should be noted that the possibility of realizing a

part of the cost of assessment from state sources by requiring

students to enroll in a course to instruct them before assess-

ment should serve also to prepare students better and more effi-

ciently than most informal instruction.

[6] Appraising Learning Outcomes: This component is of

1Meyer, p. 91.

2Forrest and Associates, p. 177.

3Barbara Jain and Mark Goldstein, "Availability and Features
of External Oegree Programs offered by Institutions in State of
Illinois," an information resource for the ICCHE Task Force on
External Degrees, 1976. Also, "Open Learning Programs in Chica-
go Area Colleges and Universities," a pamphlet prepared by the
Chicago Area Roundtable for Open Learning Cn.d.].
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great importance to the faculty, who are in most cases the

appraisers. Of course, to a great extent, procedures here

are predetermined by decisions made in relation to criterion

standards. But, still, this area elso includes the development

of much of the apparatus of assessment. Meyer makes a number

of suggestions relating to appraisal: "a maximum number of deci-

sion makers" should be involved in the assessment, 1 especially

a committee including representatives from several disciplines;

assessment should be based on some Form of narrative statement

made by the student; 3
assessment methods should not be limited

to those that place primary emphasis on writing ability;4 in

the assessment process, the student's compilation of a port-

folio should be combined with an oral examination; 5 Fnd there

must be a provision for a student appeal. 6

2

Forrest and associates suggest additional guidelines: port-

folios must state competencies if the assessment is competency-

based; 7
there should be contact between student and assessor;

1 Meyer, pp. 27-2B.

2
Ibid., pp. 169-170.

3
Ibid., p. 106.

4
Ibid., p. 112.

5 Ibid., p. 167.

8Ibid., p. 74.

7Forrest and Associates, p. 163.
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students must communicate the learning that has occurred;
1

and routine procedures for monitoring assessment must be es-

tablished.
2

C73 Integrating Learning with Future Plans: Another basic

decision is the one in which it is determined whether or not

credit granted by assessment must be related to the student's

future educational and life goals.3 At first thought, this

question might seem unimportant, or the answer might seem self-

evident. However, a number of questions cluster around the

answer. In some programs--as is common in the State of New

York--4 credit for prior learning may be used to satisfy a de-

gree's general education requirements, but at others there is a

prescribed basic curriculum, including these requirements, that

all students must complete, such as in the Adult Collegiate Edu-

cation Program at Queens College in which the students must dem-

onstrate their abilities by completing a required 36 credits in

basic seminars before they can apply for assessment of prior,

non-sponsored learning. 5 Very often in a contract deqree,

with th ) exception of the use of assessment credit to satisfy

general education requirements, there is the restriction that

credit from assessment be related to a student's future goal--

1Forrest and Associates, p. 288.

2
Ibid.,

3
Meyer,

p. 242.

p. 20.

4New York State Education Department. "Guidelines for Award-
ing Academic Credit for Knowledge Gained from Work and Life Ex-
perience."

5Meyer, pp. 29-30.
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Antioch, Florida International, Goddard, and Governor's

State in Illinois. Undoubtedly, such a requirement results

from the very nature of a contract degree in which all elec-

tive course work must be related to a student's stated goals,

but it should be noted that such a requirement does represent

a philosophical departure from the rationale of most tradition-

al degree programs, which stress a broad education without much

specialization.

(8) Defining Credit Policies: A number of basic decisions

involve policies relating to credits by assessment. One is

whether or not assessment must be limited to that learning repre-

sented in specific courses cr academic disciplines. In New York

State, the education department strongly recommends that it be.

The competency-based assessment recommended by CAEL, Meyer, and

others seems to suggest this procedure. Another decision in

this area is whether or not the option of earning credit by

assessment should be limited to students above a certain age.

But, perhaps the most fundamental issue is whether prior, non-

sponsored learning should be translated into actual academic

credits, as is usually the practice, especially in those insti-

tutions requiring course equivalency, or whether it should be

used to provide advanced standing, as is the practice at North-

eastern Illinois' "University without Walls," Goddard College,

and Empire State. This question is closely related to present

concern about the validity of the credit hour--not necessary in
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the early days of American education when all followed the

same curriculum in the same time frame but necesrary when elec-

tives and alternative curricula were introduced. As Oressel

points out, the credit hour tells little about student learning,

time spent in class, or course difficulty. 1 The Community Col-

lege of Vermont uses credit hour measurements only for trans-

Fer purposes, and a number of other new degree programs like

that at Minnesota Metropolitan require the achievement of com-

petencies for a degree rather than the accumulation of credit

hours. The fundamental question is a philosophic one--is edu-

cation reflected in the completion of course units or in the

wa . that the individual values, thinks, and acts?

Current practices also suggest other questions relating to

credit policies. In general, assessment credit seems to be

applicable to external degrees, probably in large part because

new and non-traditional institutions awarding such degree have

been the leaders in the assessment of prior learning. Recent

surveys of practices in Illinois suggest that such is the case

within the state. Only the Central YMCA community college in

Chicago, Mundelein College, and Carl Sandburg Community College

seem to allow such credit as applicable to all degree programs.

Others reserve it for non-traditional degrees or degree programs,

1Paul L. Oressel, Handbook of Academic EvaluationCSan Fran-
cisco: Jossey-Bass Publishers, 1976], pp. 261-263.
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for determining many of the decisions that faculty must make

in relation to assessment. However, this survey should also

include models and guidelines that have already been suggested

within Black Hawk.College but that have not yet been officially

considered or approved. White's position paper suggested the

following procedures: limitation of the applicability of credit

earned through assessment to the associate in liberal studies

degree and to students currently enrolled in that degree; en-

eral coordination by a director of assessment and actual assess-

ment by a qualified faculty member that he selects; the require-

ment that the student prepare a portfolio; the requirement of

an interview of the student by the faculty member; a written

recommendation concerning the assessment by the faculty member

to the director; approval of the recommendation by the direc-

tor; designation of credit as that earned through assessment on

the student's permanent record; and written notification of the

results of assessment to the student. 1

Laws' study included the same recommendations with these

exceptions: assessment credit was not limited to the liberal

studies degree; assessment was to be made by at least three

faculty members and not one; no specific requirement for a

written recommendation was included; there was no specific re-

quirement that the credit be labeled "assessment" on the student's

1 White, "Procedure for Using Portfolios and Expert Judg-
ment as a Basis for Crediting Prior Learning."
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transcript; and there was a recommendation that the process

be tested with a limited number of students.
1

Not only does an investigation of the major alternatives

and usual practices found in the assessment of prior, non-spon-

sored learning provide a good basis for a survey oF faculty

attitudes and opinions, but also an investigation of faculty

reaction to such assessment elsewhere is of value.

Most experts stress the importance of involving faculty

members in the policy-making process, and programs reporting

faculty cooperation have done so. The Connecticut Commission

for Higher Education noted, "College teachers in America are

accutomed to functioning in a self-serving mechanism," and

debated how much authority in assessment they should be given.

However,
_

it concluded that precisely because faculty are accus-

tomed to such autonomy, they must be closely involved in the

assessment process--must set standards and requirements--so

that they will not view it as a personal or professional

threat.
2 In establishing procedures for assessing experiential

learning at William Rainey Harper College, the administration

1Laws, "Strategy for Gainilig Institutional Acceptance of
Existing Board Policy for Granting Credit for Experiential

Learning."

2Connecticut Commission for Higher Education, Improvement of

Opportunity in Higher Education: Alternative Modes for Earning
Undergraduate Degrees and College Credit, U.S., Educational Re-
sources Information Center, ERIC Document E0074939, 1973, pp.
25-26.
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decided to appoint a task force that consisted primarily of

faculty members because the most "critical scrutiny" would

come from them. 1

Often, faculty react negatively to assessment because they

fear and lack faith in the accuracy of the prOcess. Warren sug-

gests three reasons for this fear. First of-all, unlike in a

classroom where the teacher gets to know the student and can

use this impression to support or correct formal evaluation,

often in assessment of prior learning, the faculty do not know

the student and fear that errors in testing cannot be corrected.

Second, faculty fear fraud--plagarism, the student's hiring some-

one else to take the examination, and cheating. And, third,

faculty are often uncertain of the purpose of such assessment

and its procedures. 2
Perhaps in part because of some of these

fears, faculty seem more comfortable if the assessment process

is well-documented and the records maintained. Closely related

to these fears is another mentioned by Bortnick--the problem of

maintaining consistency in the assessment process among evalua-

3tors.

Another cause for negative faculty reaction is that the

pssessment process requires the faculty to assume a new role

and causes them to fear that their traditional role may be chang-

ing. It is true that faculty in non-traditional institutions like

1Frank A. Christensen, Final Report to the Cooperative For
the Assessment of Experiential Learning, j.S., Educational Re-
sources Information Center, ERIC Document ED112985, 1975, p. 14.

2
Warren, pp. 129-131.

3
Bortnick, p. 23.
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Minnesota Metropolitan find that they become facilitators and

evaluators rather than instructors.
1 And, elsewhere in tradi-

tional settings, faculty are apprehensive that assessment is a

threat "to their role as producers, conveyors, and evaluators of

knowledge."2 This same group of faculty may also suspect that

students seeking such credit are looking for something easier

than classroom learning,
3 and they may feel uncomfortable at

the idea of working with students who are not usual or tradi-

tional
4 and who have not been pre-selected by traditional screen-

ing devices like required rhetoric classes.
5

Other important reasons for faculty fear of the assessment

process are that it will reduce enrollments farther in a period

of declining enrollment or that outside experts used in evalua-

tion will usurp the faculty's traditional role on campus and make

1 Douglas Moore, "Evaluating and Accrediting Learning, Not
Life Experience,"_in Robert J. Barrak and Roger S. McCannon,
eds.,Learning in an Open Soc.iety: Credit for Experience, U.S.
Educational Resources Information Center, ERIC Oocument E0111239,
P. 16.

2Trivett, p. 62.

3Mark Gelber, "Initiating and Implementing a Nontraditional
Program," in Organizing Nontraditional Study, ed. Samuel Baskin,
New Directions for Institutional Research, No. 4[San Francisco:
Jossey-Bass Publishers, 1974], p. 33.

4Ibid., p. 35.

5,
riIvett, p. 62.
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legitimate learning not presently considered academic. These

factors are mentioned by Kray,
1 Whitaker,

2
nd Gelber.

3

Finally, Faculty react negatively because they fear that

the process will cost too much, will drain resources from the

traditional programs;
4 and because they do not believe that they

will be Fairly compensated
5 or because they fear that assess-

ment credits will reduce teaching loads For their departments.
6

As a review of the background For the work of this practi-

cum should demonstrate this study was closely related to the

objectives oF the curriculum development module, for it sought

to implement a major curricular and instructional innovation at

Black Hawk College--the assessment of prior learning, the recog-

nition that such learning can take place in non-academic settings,

and clarification oF the procedures for such assessment and the

applicability oF credit earned in this way within the college

curriculum.

1Eugene Kray, reactor, "A Non-Traditional Approach to Meeting
Community Education Needs," Summer Institute For Community Col-
lege and Educational Leaders, Hollywood, Florida, July 30, 1976.

2Urban G. Whitaker, "Assessors and Their QualiFications," in
Ex eriential Learnin : Rationale Characteristics and Assess-
ment, p. 210.

3 Gelber, p. 35.

4
Ibid

5Kray, "A Non-Traditional Approach to Meeting Community
Education Needs."

6Whitaker, p. 210.
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PROCEDURES

1. Based upon the survey of pertinent literature, a question-

naire was constructed. (See Appendix C.) This questionnaire

had four parts as follows.

C13 A request for information in relation to the program area,

academic rank, and teacher's perception of which of those

types of learning delineated by Meyer 1 that he seeks to

teach. This information was requested to provide the Oasis

for comparative analysis.

C23 A survey of the faculty's existing knowledge of the most

important parts of current college procedures for granting

academic credit for prior, non-sponsored learning--i.e.,

responsibility for granting credit, applicability of credit

to degrees granted, the manner in which such credit is trans-

cripted, and the fee charged the student for the assessment.

Here three answers were possible: "yes," "no," or "don't

know."

C33 A survey of faculty attitudes toward the validation of such

learning: whether or not "college-level" learning can be

attained outside a formal academic setting and can then

be validated; whether or not the instructor believes that

the process should occur and that adults have a "right" to

expect such validation; whether or not the instructor believes

1 Meyer, pp. 21-22.

3 6
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that the procedure will aFFect enrollment, either adversely

or positively; whether or not the instructor views this pro-

cedure as one requiring the student to pay the "full cost";

whether or not the instructor accepts as important the writing

oF behavioral objectives For student use, in the view oF many

a First step toward such assessment; and whether or not the

instructor sees learning as teacher-centered, involving the

teaching oF attitudes and values. The last two attitudes

were included to provide the basis For a comparative analySiS.

The attitudes surveyed in this part oF the questionnaire dealt

with the Following two components suggested by CAEL: First

oF all, program rationale, including the purpose oF the

assessment program, whether or not it should oCcur, and

whether or not adults have a right to such an option, and,

second', the Financing oF the program, especially whether or

not, at a time oF serious Financial constraints, the college

should assume part oF the cost oF assessment. To quantiFy

responses in this section, a Likert scale was used, especially

since such a response scale is well-suited to attempts to

elicit attitude and also to statistical analysis.

CC A survey requesting Faculty opinion on the importance oF those

parts oF the process For assessing prior, non-sponsored learn-

ing that are in use elsewhere. This list wee determined by

a survey of practices elsewhere. In order to keep it rea-

sonably short, some optional practices were omitted. It

was determined that, at least in the initial stages, some
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practices would cause too much negative response to be included.

Since current college procedures allow assessment credit only

For existing college courses or academic disciplines, it was

determined not to suggest as an option the use of outside ex-

perts, even though learning in some leGitimate academic areas,

like home economics and Greek can not be evaluated by existing

Full-time faculty. Also the hiring of new Faculty For the Assess-

ment was not included as an option since currently faculty poSi-

tions are being eliminated because oF enrollment declines and

budgetary constraints. The option of granting credit for length

oF time spent in an experience was not included because it would

be received riegatively by the faculty and because such a proce-

dure is not recommended by experts. Additionally, it was.deter-

mined that the following options would not be included because

of their complexity; a request for a choice of actual possible

methods to be used in assessment, like simulation tests, because

their choice would depend upon the type of learning to be eval-

uated; a request for specific preferences concerning methods of

charging the student for the assessment because the choice is a

complex one and good models do exist that could be evaluated

based upon faculty responses elsewhere in the questionnaire;

a request For a response as to whether or not the validation

should be cLmpetency-based because it was not known how many of

the faculty would understand the meaning of this term or would

be prepared to conduct such assessment; and a request for a choice

of equating such learning to something other than the credit hour,

3 8
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because of the faculty's lack of fariliarity with any

other concept and because it differs so radically from

current practice. Even thoughMeyer suggests that an early

basic decision on the "level of ebstraction" be made, alter-

natives were not included because it was felt that they could

nut be adequately explained in a short survey. It was aniici-

pated, however, that some direction here would be received

from information requested in the first part of the question-

naire in which the faculty member indicated the types of

learning that he directs. In addition, the list did not

include some existing practices judged so basic or non-con-

troversial as not to be questioned--for example, the avail-

ability of written guidelines and an appeal of the decision

for the student. However, the list did include some of those

decisions in areas suggested by GAEL as basic: faculty prefer-

ence as to method of compensation for assessment; offering

a course, either required or optional, to instruct the stu-

dent in the method for determining his prior learning and

validating it; the use of more than one decision-maker in the

process; the requirement that a student construct a portfolio;

the use of a required interview; the necessity that credit

granted be related to the student's future goals; the use of

such credit to satisfy a degree's general education require-

ments; the limitation of the assessment option to adults;

the applicability of the credit to more than the college's

external degree program--the ALS degree; and the form of
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recording the credit on the transcript and the use of a

narrative transcript. In addition, this section of the

questionnaire included as choices procedures that have

been found to among those preferences of Faculty that serve

to overcome negative reaction: first of all, methods to

assure the faculty of greater accuracy in assessment--

the interview to allow the faculty to correct possible

errors in testing, the use of more than one assessor, and

a written evaluation statement; second, a faculty monitoring

committee to ensure consistency; and third, a central file

of portfolios to allow the faculty to substantiate their

judgments with written evidence in case oF question or

examination. In this fourth part of the questionnaire, h

terms that might need definition wef-e starred and deFined

on the back of the sheet. This section oF the questionnaire

was a checklist only and did not attempt to represent any

scale of value. The ranking system was rejected as too

time-consuming for the respondents even though it might

have provided better data.

2. The questionnaire was validated by administering it to six part-

time faculty members who were not to be included in the population

surveyed. It was determined that the directiom were cleer and

that the items possessed the ability to discriminateH Based

upon this validation as well, it was determined that completing

the questionnaire would require ten to Fifteen minutes.

4 0
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3. A cover letter was prepared. [See Appendix C.) This letter

indicated the background and purpose oF the study, the method

used to aFFord the respondent p-otection oF identity, the promise

For debrieFing, a request For cooperation, and directions For

returning the questionnaires. The use oF coded questionnaires

as explained in this cover letter provided the basis For a Follow-

up in the event that a 70% response rate was not achieved by

the First deadline and a bias study iF such a rate could not be

arhieved aFter follow-up.

4. Appropriqte methods For statistical evaluation oF the responses

were determined based upon the purposes oF the study: to deter-

mine Faculty knowledge oF current practices, Faculty attitudes

toward assessment and Faculty preFerence in relation to procedures,

and, then, based upon these Findings, to make recommendations.

Methods were det-irmined as Follows.

OA Faculty knowledge oF existing practices as elicited by

Part II oF the questionnaire woufe,be determined by simply

counting the number oF correct responses tO each oF the

Five statements, the number oF -incorrect responses, and the

number oF responses indicating no knowledge. These results

were expressed as simple percentages oF the total number

who had responded to each item. Somewhat arbitrarily, it

was determined that iF 25% either did not know the correct"

answer or answered incorrectky, it would be necessary to

recommend Faculty education in relation to this item. IF

tallies oF all responses divided into these three categories

and expressed as percentage scores showed that 25% did not

41
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know the correct response or had answered incorrectly,

it would be necessary to recommend a general Faculty edu-

cation program in relation to the entire area oF the

assessment oF prior, non-sponsored learning. In addition,

iF such a general education program was suggested in order

to determine iF it should involve all Faculty or Faculty

in just one program area, responses were also tallied by

program area oF responde-tts and expressed in percentages.

IF 75% oF both groups had not answered correctly, it would

be recommended that t,e education program bR the responfsi

bility oF the provost; iF 75% oF only one group had not

answered correctly, it would be recommended that the educa-

tion prooram be the responsibility oF the appropriate dean.

CE) Using the third section oF the questionnaire, faculty atti-

tudes toward assessment were determined. Here, items 1,

2, 4, and 5 were judged to be positive and items 3 and

6 were judged to be negative. The positive items were

scored as follows:

SA=5, A=4, U=3, 0=2, S0=1.

The negative items were scored as follows:

SA=1, A=2, U3, 0=4, S0=5.

In this way, following procedures recommended by Tuckman,
1

the scoring of negative items was reversed so that the total

1Bruce W. Tuckman, Conducting Educational Research[New York:
Harcourt, Brace, Jovanovich, Inc., 1972), p. 159.

4 2
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score would reflect positive attitude. A mean was

then determined for each of these six items and for the

totals of all s.x. The mean for all items was used to

determine the degree of Faculty support of the assessment

of prior, non-sponsored learning. This finding would affect

recommendations concerning the level of involvement that the

college should attempt in relation to assessment. The mean

for individual items was used to determine the primary

reasons for the faculty attitude toward assessment: general

acceptance of the possibility of learning outside an academic

setting, personal feelings of the possibility of such assess-

ment, personal Feelings about its prudence, personal Feelings

about its appropriateness For non-traditional adult students,

and personal Feelings about the possible efFects of

assessment on enrollment.

Using this same data, next areas of negative

such

and posi-

tive attitudes were determined by academic rank and program

area. To do so, the following null hypotheses and statistical

methods were used:

--To determine attitude in relation to academic rank, the

null hypothesis, "Faculty positive reaction to tha assess-

ment of prior, non-sponsored learning is not determined

by academic rank," an eight-cell contingency table the

mean of total positive responses and academic rank was

established as follows:
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FAVORABLE UNFAVORABLE

.11=1

Favorable was any mean total individual score on all

items of 4,0 or above. Unfavorable was any mean total

individual score on all items of 3..99 or below. A two-

tailed X-2 test at a critical level of .05 was used to

test the null hypothesis.

--To determine attitude in relation to program area, the

nUll hypothesis, "Faculty positive reaction to the assess-

ment of prior, non-sponsored learning is not determined

by teaching program area," a four-cell contingency table

including mean total positive response and program area

was established as follows:

UPP'

CAREER

FAVORABLE UNFAVORABLE

Favorable and unfavorable were defined as above. A two-

-tailed X2 test at a critical level of .05 waa used to test

the null hypothesis.

It was determined that these findings would affect recommen-

dations concernina education and strategies for implementation

by determining areas of negative response from Within the

4 4
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faculty.

Next, using data from Section 3, it was necessary to

to determine faculty response to whether or not the student

should pay the full cost of assessment. Here, responses

were scored as fo,llows: SA=5, A=4, U=3, 0=2, SO=1; and, then,

the mean was calculated. This finding would affect recommen-

dations concerning the method of passing on the cost of

assessment.

Next, data from items 8 and 9 of Section 3 was used

to determine whether or not teaching style affected attitude

toward assessment. All respondents were divided into two

groups: those with mean positive SCOP'eS on items 1, 2, 3, 4, 5,

and 6 of 3.5 or above, and those with scores on these items

of 3.49 or below. Then the following null hypotheses and

statistical methods were used:

--To determine attitude in relation to the acceptance of

the value of the use of behavioral objectives, the null

hypothesis, "Faculty positive reaction to the assessment

of prior, non-sponsored learning is not determined by

attitude toward the use of behavioral objectives," a

ten-cell contingency table was established as follows:

SA

A

0

SO

FAVORABLE UNFAVORABLE
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The division by responses on the Likert scale was

based upon responses to item B: "Students should be

given written behavioral objectives for classes." A

two-tailed X 2 test at a critical level of .05 was used

to test the null hypothesis. If the null hypothesis waS

disproved, it was decided that recommendaticns and stra-

tegies for implementation might seek to involve those

who use behavioral objectives or might peek to increase

their number.

--To determine attitude in relation to the acceptance of the

importance of a teacher-centered learning environment--

what Kray called the "cognitive constructionist" school--
1

the null hypothesis, "Faculty positive reaction to the

assessment of prior, non-sponsored learning is not deter-

mined by attitude to the importance of a teacher-centered

learning environment," a ten-cell contingency table was

established as follows:

1Eugene J. Kray, Faculty Attitudes Towerd Aseessment of Ex-
periential Learning, U.S., Educetionel Resources Information Center,
ERIC Document E010872B, 1975, p. 22. Kray found a significant dif-
ference between faculty who assess experiential learning and faculty
who do not. Most of the assessors ars from the "cognitive construc-
tionist" school--those who believe "that learning is a process of
gaining or changing insights, outlooks, or thought patterns."

46
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F:AVORABLE UNFAVORABLE

The division by responses on the Likert scale was based

upon responses to item 9: "Students learn much from their

teacher, his values, and his attitudes toward his sub-

-ject." A two-tailed Xe test at a critical level of

.05 was used to test the null hypothesis. If the null

hypothesis was disproved, it was decided that perhaps

recommendations and strategies for implementation might

seek to involve those who believe that the learning

environment should be teacher-centered.

C3)Using the fourth section of the questionnaire, faculty

opinion toward the procedure for assessment was deter-

mined by tallying the number of checks for each item,

by arranging items in a rank order from that one most

frequently checked and by then making some value

judgments based upon frequency of checks. Since ?Ire_

quired course to instruct students in methods to iden-

tify and document prior learning" and "option course of

this type" were similar', they were tallied as one

without duplication and also separately and were con-

sidered in both ways in the ranking. The same pro-

cedure was used in relation to the items "compensation

47
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to the faculty by over-time pay for assessment" and "compen-

sation to the Faculty by a reduced workload."

Somewhat arbitrarily, it was determined that any item

that received at least 50 checks--that is, that had been

checked by at least approximately 60% of respondents--would

be recommended as part of the procedure. It was determined

that any item that received at least 33 checks--that is, that

had been checked by approximately 40% of those responding--

would be considered as a part of the recommended procedures

but not necessarily included unless it could be justified-
in some other way as well.

C4) Finally, to determine the types of assesement procedures that

would have to be considered, responses to the last part of

Section 1 of the questionnaire--the teacher's perception of*

types of learning required in his courses as delineated by

Meyer--were tallied. If the student were required to learn

facts, paper tests could be used for assessment, with, oF

course, existing national tests like CLEP being of consider-

able use here. If the student were required to demonstrate

skill mastery, the examination of a product produced by the

student, psychomotor tests, performance tests, and simula-

tion tests could be used. If the student were required to

analyze and apply what he has learned or to synthesize

learning Frcm several fields, paper tests, psychomotor tests,

performance tests, simulation tests, and oral examinations or

interviews could ba used. The relative importance of each
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of these learning requirements was determined by trans-

ferring the number of checks into a percentage total of

number of respondents checking the item. This information

would be used to assist in determining the procedures and

the strategies for implementation.

5. The questionnaire was distributed to the entire population to

be surveyed. That population was determined to be members of

the full-time faculty in the university parallel and career

program areas--those two program within the college involved

in offering.college credit courses. The list of faculty to

be surveyed was taken from the 1976-77 college catalog and then

corrected to etiminate those on leave. As a result, the

questionnaire was distributed to 106 faculty, allowing approxi-

mately two weeks for return.

6. When over 70% had responded within two weeks, it was determined

that no follow-up or bias study needed to be completed. The

results were tallied and then distributed to all those who had

been surveyed. [See Appendix D.]

These procedures were designed to lead to results that would

determine degree of knowledge, attitudes toward assessment and

their possible causes, the degree of faculty acceptance of the assess-

ment process, the important characteristics of those who potentially

support or oppose the process, the type of financial decisions that

must be recommended, and necessary and possible procedures and

methods for assessment. Thus, they should result in that information

necessary to recommend procedures that would best reflect faculty

attitudes and preferences.

4 9
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RESULTS

Di Responses to Questionnaires: Of the 106 questionnaires dis-

tributed, 83--or approximately 78%--were returned by the first

deadline date. Accordingly, a response rate of 78% was judged

satisfactory, and no follow-up was completed.

[2] Knowledge of Existing Practices: Tables 1 and 2 summarize re-

sponses to the f.irst section of the questionnaire. It should

be noted that on no occasion, either in totals or in responses

to individual items, does correct knowledge reach or exceed

the 75% level; Also, degree of correction knowledge iet approxi-

mately the same in both the university parallel and the career

program areas. As a group, the faculty lacked most correct

knowledge in relation to the student's method of payment, the

way in which assessment credit is recorded on the transcripb,

and the applicability of such credit to college degrees. Appt-oxi-

mately 68% of the faculty responded correctly to the first

item--that credit is granted by the faculty through their

departments. Although responses on this item were more correct

than on any other item, they did not achieve the 75% level es-

tablished in the procedures section of this paper as accepiable.

In Table 2, designation of responses by program area was based

upon the individual's response in Section 1 of the questionnaire.
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Table 1

Faculty Knowledge of Existing Practices

Item
1 2

Correct Incorrect
%age Number %age Number

3
Oidn't Know

%age Number

4
2+3 Total

%age Numbet-

1 68% 55 9% 7 23% 19 32% 26

2 41% 32 27% 21 32% 25 59% 46

3 29% 23 28% 22 44% 35 71% 57

4 12% 10 20% 16 68% 55 88% 71

5 36% 29 13% 10. 51% 41 64% 51

TOTAL 37% 149. 19% 76 44% 175 63% 251

Table 2

Facu f.wledg e oF Existino Practices
by Program Areas

Program Item
Area

1

Correct
%age Number

2
Incorrect

%age Number

3
Didn't Know
%age Number

4
- 2+3
%Age Number

UPP 1 67% 31 7% 4 24% 11 33% 15

UPP 43% 20 23% 13 28% 13 56% 26

UPP 3 29% 13 33% 15 38% 17 71% 32
UPP 4 9% 4 24% 11 67% 31 91% 42
UPP 5 33% 15 18% 8 49% 22 67% 30

UPP TOTAL 36% 83 22% 51 41% 94 64% 145

Career 1 68% 17 4% 1 28% 7 32% 8

Career 2 25% 6 33% 8 42% 10 75% 18
Career 3 16% 4 24% 6 60% 15 84% 21

Career 4 16% 4 8% 2 76% 19 84% 21

Career 5 36% 9 4% 1 60% 15 64% 16

CAREER TOTAL 32% 40 15% 18 53% 66 68% 84

In Tables 1 and 2, "Items" referred to are as follows:
Item 1: BHC faculty grant credit for prior learning

through their departments.
Item 2: BHC deanCs] grant college credit for prior

learning.
,I,Item 3: This credit may be applied to any BHC degree.
Item 4: Credit awarded for prior learning is clearly

marked as such on the transcript.
Item 5: Students pay regular tuition for credit earned

by the assessment of prior learning. 51
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[3) Faculty Attitudes: Table 3 summarizes the degree of general Fa-

culty positive attitude toward the assessment of prior learning.

As explained in the procedures section of this paper, to do so,

responses were converted to statement of positive attitudes for

sixjtems in Section 2 of the questionnaire. The most positive

response--SA for a positive statement or SD for a negative

statement--was assigned a value of 5 points. Then, in decreasing

order, other responses were assigned values of 4, 3, 2, ot- 1

points. The number of responses in each category was multiplied

by the respective point value, and, thus, a point total Wes

obtained for each item. Based upon the number oF responses and

these point totals, a mean was calculated for each item and for

all six items together.

Faculty were most positive--4.2 and 4.0 respectively--to

the concepts that College-level learning could be attained out-

side a Formal classroom and that it could then be evaluated.

On the point scale used, 4 represented agreement and 5, strong

agreement. On the other four items, mean response ranged between

3.4 and 3.6, with 3 representing "undecided" and 4, egreement."

The mean for all six items was 3.7, comihg close to "agreement."

Table 3 just below summarizes +Nese results.

5 2
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Table 3

General Faculty Positive Attitude

I-eem 5 4

Point Value of Response

3 2 Total Mean
a b a b ab ab aba
33 165 40 160 S 15 4 8 1 1 83 349 4.2

2 23 115 41 164 13 39 3 6 2 2 82 326 4.0

3 10 50 45 180 11 33 10 20 7 7 83 290 3.5

4 11 55 46 184 10 30 13 26 3 3 83 298 3.6

5 7 35 35 140 26 78 12 24 2 2 82 279 3.4

6 8 40 40 160 26 78 8 16 0 0 82 294 3.6

TOTAL 92 460 246 988 91 273 50 100 15 15 495 1836 3.7

a=number responding
b=total point count for that number

Tables 4, 5, and 6 summarize the results of statistical evalu-

ation oF the data to test the null hypothesis, "Faculty positive

reaction to the assessmnt of prior, non-sponsored learning is WA

determined by academic rank." As was explained in the procedureS

section of this paper, faculty respondents were divided into two

groups--favorable, or those with mean positive responses to the

six selected items of 4.0 or above, and unfavorable, or those wt011

mean positive responses of 3.99 or below. A X
-2

test at a critical.

level of .05 was used to test difference among groups to detertnine.

2
.929flificance. As shown in Table 6, the calculated value of X did

hot exceed the critical value. Therefore, the null hypothelaS was

retained, and it was concluded that positive response to the assess-

ment oF prior learning was not related to the respondent's remit.

53
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Table 4

Classification oF Observed Attitude
Mean by Academic Rank

F
o

ClassiFication Favorable UnFavorable Total

Instructor 2 4 6

Ass't ProF. 15 19 34

Assoc. FroF. 10 19 29

ProFessor 8 5 13

TOTAL 35 47 82

42.7% 57.3% 100%

Table 5

Expected Attitude Means by Academic Rank
Assuming Independence oF ClassiFication

F
e

ClassiF5.cation Favorable UnFavorable Total

Instructor 2.6 3.4 6

Ass't Prof. 14.5 19.5 34

Assoc. ProF. 12.4 16.6 29

ProFessor 5.5 7.5 13

TOTAL 35.0 47.0 82'

42.7% 57.3% 100%

5 4
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Table 6

Calculation of Chi Square

Classification f
o

f
e Cf 0-fe

2
Cfo -f e]

2

f
e

Instructor Fav. 2' 2.6 .36 .138

Instructor Unfav. 4 3.4 .36 .106

Ass't Prof. Fav. 15 14.5 .25 .017

Ass't Prof. Unfav. 19 19.5 .25 .013

Assoc. Prof. Fav. 10 12.4 5.76 .460

Assoc. Prof. Unfav. 19 16.6 5.76 .350

Profeseor Fav. 8 5.5 6.25 1.140

Professor Unfav. 5 7.5 6.25 .830

-ax- = 3.054

d. = .05

df= 3

d 7.82

Cf -fo e
2

IMP

f =observed frequency

e
=eXpETIted frequency

Tables 7, 8, and 9 sUmmarize the results of statistical

e,_aluation of the data to test the null hypothesis, "Faculty

positive reaction to the assessment of prior, non-sponsored

learning is not determined by teaching program area." AS WAS

explained just above, as for.Tables 4, 5, and 6, respondents

5 5
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were similarly divided into two groups--Favorable and unFavoi".-

able. A
3-(2

test at a critical. level of .05 was used to evalvate-

diFFerences among groups to determine signiFicance. As shown ih

Table 9, the calculated value oF X-2 exceeds the critical value.

Therefore, the null hypothesis was rejected, and it was con-

cluded that positive response to the assessment oF prior learning

was related to the program area in which Faculty taught.

Table 7

ClassiFication oF Observed Attitude
Mean by Program Area

Fo

ClassiFication Favorable UnFavorable

UPP 15 32

Career ' 15 12

TOTAL 30 44

40.5% 59.5%

Total

47

27

74

100%

56
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Table 8

Expected Attitude Mean by Program Area
Assuming Independence of Classification

Classification Favorable Unfavorable Total

UPP 19 28 47
Career 11 16 27

TOTAL 30 44 74

40.5% 59.5% 100%

Table 9

Calculation of Chi Square

Classification f
o

f
e

(f
o
-F

e
)
2

Cf o
-f

e
)2

f
e

UPP Favorable 15 16 16.00 .842

UPP Unfavorable 32 16 16.00 .571

Career Favorable 15 16 16.00 1.450
Career'Unfavorable 12 16 16.00 1.000

2
X = 3.863

a = . 05

df 1

3.84

2
X

-f
o e

) f
o
=observed

f
e
=expected

frequency

frequencyf
e
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Table 10 summarizes Faculty attitude toward the require-

ment that students pay the "Full cost" oF assessment. ApproXi-

mately 39% disagree with such a procedure; the other 61% range

in response from "undecided" to "strongly agree."

Table 10

Faculty Attitude Toward
Student Paying Full Cost

SA A U 0 SO Total

Number oF Responses

Number of Points

18 28 20 15 2 83

90 112 60 30 2 274

MEAN = 3.54

5A=Strongly Agree, 5 points
A=Agree, 4 points
U=Undecided, 3 points
0=Oisagree, 2 points
50=Strongly Disagree, 1 point

Tables 11, 12. and 13 summarize the results of statistical

evaluation of the data to test the null hypothesis, "Faculty

positive reaction to the assessment of prior, non-sponsored lemm-

ing is not determined by attitude toward the use of behavioral

objectives." As was explained in relation to Tables 4, 5, and 6

just above, respondents were divided into two groups--Favorble.

=Id unFavorable. A X
-2

test at a critical level of .05 was used

to evaluate differences among groups. As shown in Table 9, the

calculated value of X2 did not exceed the critical value. There-

Fore, the null hypothesis was retained. However, it should be

58
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-2additionally that the calculated value of X comes very close

to the critical value, and, as shown in Table 13, if that velaa

were to be set at .10 and not .05, it would clearly exceed it.

As Tuckman esplains, the use of .05 is an arbitrary decision, and

Findings that reach a .degree of confidence of from .05 to .20 arqa

often interpreted as "trends." 1
IF such is the case, here, even

though the null hypothesis is retained,.a "trend" in the dilrec-

tion oF the affirmative hypothesis should be noted.

Table 11

Classification of Observed
Attitude Means by Attitude
to Behavioral Objectives

Classification Favorable Unfavorable Total

Strongly Agree 6 14 20

Agree 14 7 21

Undecided 10 12 22

Oisagree 3 12 15

Strongly Disagree 1 3 4

Total 34 4B 82

-- 41.5% 58.5% 100%

1
Tuckman, p. 224.

5 9
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Table 12

Expected Attitude Mean by
Attitude Toward Behavioral Objectives
Assuming Independence of Classification

F
e

Classification Favorable Unfavorable Total

Strongly Agree 6.8 13.2 20

Agree 8.7 12.3 21

Undecided 9.1 5.9 22

Disagree 6.2 8.8 15

Strongly Disagree 1.7 2.3 4

Total 34.0 48.0 82

41.5% 58.5% 100%

Table 13

Calculation of Chi Square

Classification

Favorable SA
Unfavorable SA
Favorable A
Unfavorable A
Favorable U
Unfavorable U
Favorab'3 D
Unfavorable D,
Favorable SO
Unfavorable SO

cl= .05
df= 4
d = 9.49

6
14
14
7

10
12
3

12

ci. =.10

df= 4
=7.78

f
e CF -f

e
)
2 CF -f

e

6.8 .64 .094
13.2 .64 .049
8.7 26.09 3.229

12.3 28,09 2.284
9.1 .81 .089
5.9 .81 .137
6.2 10.24 1.652
8.8 10.24 1.164
1.7 .49 .288
2.3 .49 .213

-2
X = 9.199.

60

f
o
=observed Frequehey

f
e=expected frequency
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Tables 14, 15, and 16 summarize the results of statistical

evaluation of the data to test the null hypothesis, Faculty posi-

tive reaction to the assessment of prior, non-sponsored learning

is not determined by attitude to the importance oF a teachet--cen-

tered learning environment." As was explained in relation to

Tables 4,5, and 6, respondents were similarly divided into two

-2groups--Favorable and unFavorable. A X test at a critical

level oF .05 was used to evaluate diFferences among groups to

determine signiFicance. As shown in Table 16, the calculated

value oF X-2 does not exceed thP) critical value. ThereFore:ilthe

null hypothesis is retained, and it is concluded that faculty

positive attitude is not determined by its .L-,mtitude toward the

importance oF a teacher-centered learning environment.

61
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Table 14

Classification of Observed Attitude Mean
by Attitude Toward Teaching Environment

Classification Favorable Unfavorable To.bal

Strongly Agree 12 14 26
Agree 18 29 47
Undecided 3 2 5
Disagree 2 3 5
Strongly Disagree 0 0 0

Total 35 46 83
42.2% 57.9% 100%

Table 15

Expected Attitude Mean by Attitude
Toward Teaching Environment Assuming

Independence of Classification

f
e

Classification Favorable Unfavorable Total

Strongly Agree 11.0 15.0 26
Agree 19.9 27.1 47
Undecided 2.1 2.9 5
Disagree 2.9 2.1 5
Strongly Disagree 0.0 0.0 0

Total 35.0 48.0 83
42.2% 57.8% 100%
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Table 16

Calculation of Chi Square

Classification f fe
o e

f -f
C o e

F
e

Favorable SA 12 11 1.00 .0909
Unfavorable SA 14 15 1.00 .0667
Favorable A 18 19.9 3.61 .1814
Unfavorable A 29 27.1 3.61 .1332
Favorable U 3 2.1 .81 .3857
Unfavorable U 2 2.9 .81 .2793
Favorable 0 2 2.1 .81 .3857
Unfavorable 0 3 2.9 .81 .2793
Favorable SO 0 0.0 0 . 0

Unfavorable SO 0 0.0 0 0

2
X =1.8020

CL= .05
cif= 4
et.= 9.49

f
o
=observed

e
=expected

frequency

frequencyX2 = < fe

[4) Faculty Opinion on Procedures: Table 17 summarizes the re-

sults of the fourth section of the questionnaire the part

in which respondents indicated their opinions concerning

what procedures should be included in the assessment praceSS.

A line divides those items receiving 50 or more checks front

the others. As indicated in the procedures section of this

paper, these steps were to be recommended. A bracket marks

those receiving between 33 and 49 checks. As indicated in

6 3
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the procedures section, these were to be considered as a

part oF the recommended procedures if justiFied in some

other way as well. Those items below the bracket were

checked by Fewer than 40% oF the respondents as necessary.

0

m m

1.
2.

3.
4.

> L
0

m E
5.

0 L 6.
m 0 7.

8.

0 S.
E 10.

11.
-0 0
a)
> 11.

CL1 U 13.
U

CC U 14.

15.
16.
17.
17.
19.

-

Table 17

Opinion on Parts oF Procedure
in Rank Ordering

Student compilation oF a portFolio
Clear indication on student's transcript that credit
was earned by the assessment oF prior learning
A required interview oF student by Faculty evaluator
A written evaluation statement by Faculty assessor to
explain credit granted
The agreement oF more than one Faculty member in a de-
partment to the evaluation
A narrative transcript
Compensation to the Faculty For work in assessment

Compensation to the Faculty by over-time pay For assa.SS-
ment
Crediting oF assessment hours to a department's total
A central File oF portFolios
A required or an optional course to instruct students in
methods to determine prior learning beFore evaluation
A Faculty committee to monitor and coordinate assessment
Possible use oF such credit toward degree general educa-
tion requirements
Student's demonstratibn that the credit is related to kiS
Future goals
Limiting the option to adult students
Optional course to instruct students in methods
Compensation to the Faculty by a reduced workload ,
Required course tu instruct students in methods
Prior learning credit applicable only to ALS degree

[S] Types oF Evaluation Devices To Be Used: Table 18 summariZeS by

number and percentage Faculty response in the First part of The

questionnaire in which the respondent indicated his perceptioft

oF the types oF learning required in those courses that he

6 4
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teaches. Certain aesessment procedures most suitable For

each oF these types of learning are also indicated in Table 18.

Table 18

Types oF Learning and Types
oF Evaluetion

Types oF Learning Number Checking Percent Checkihs

Learn Facts 65 70%

Demonstrate Skill
Mastery 53 64%

Analyze and Apply 61 96%

Synthesize 51 61%

Types oF Evaluation Devices Available:

Learn Facts: Paper Tests

Demonstrate Skill
Mastery:

Analze and Apply:

Synthesize:

Examination oF Product
Psychomotor Tests
PerFormance Tests
Simulation Tests

Paper Tests
Psychomotor Tests
PerFormance Tests
Simulation Tests

Paper Tests
Psychomotor Tests
PerFormance Tests
Simulation Tests
Oral Exams and Interviews

6 5
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DISCUSSION, IMPLICATIONS; RECOMMENDATIONS

The work of this practicum involved surveying present prac-

tices in relation to the-assessment of prior, non-sponsored learn

ihg elsewhere; determining the knowledge, attitude, and opinions-

concerning the procedures for such assessment among faculty at Black

Hawk College; and, then, based upon these findings)making recommen-

dations that would be both acceptable to the faculty and consisteht

with good practice elsewhere. This work was limited to the assess-

ment of those types of prior, non-sponsored learning that could 'hat

be evaluated by means of CLEP because the use of this national test-

ing program seems to be operating well at the present time at Black

Hawk College. For purposes of discussion, the findings of this

paper will be considered in four parts: faculty attitude toward the

assessment and the best ways to reflect it; the rationale for the

program, a component suggested by CAEL; the procedures for such

assessment; and the method of financing the program, another compon-

ent suggest by CAEL.

C13 Faculty Attitude Toward Assessront: Faculty ignorance of

current policies and procedures should be noted flrA of How-

ever, even with such ignorance, faculty attitude to assessment iS

certainly not negative. Faculty were very positive toward the basic

concepts--that college-level learning can be attained outside a for-

mal classroom and that it can then be evaluated. They were not

nr?gative and in many cases were positive in relation to other attitudes

surveyed as well--willingness to participate, belief that adults should

have the option, and feeling that such assessment mioht have a positivm

66
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e FFect upon enrollment.

Positive attitude among Faculty did not seem to relate to the

academic rank oF the respondent--a characteristic that somewhat re-

Flects educational level and teaching experience and ability. Also,

did not seem to relate to Faculty attitude toward the impol-tanee

oF a teacher-centered environment. It is oF some interest that a

Faculty that believes so strongly in the importance oF the teacher

to the educational process would be so willing to assess prior, mon-

sponsored learning. Positive attitude was related to program area,

however. Most positive response came From the career program area

and saemed to come also From those advocating the use oF written

behavioral objectives. The possible explanation Fcr these trends

is djscussed below.

In general, Black Hawk College Faculty attitude toward the

assessment process seems to suggest that it will be supported ire.

the Future providing appropriate procedures and Financial arrange-

ments are achieved.

C23 Rationale For the Program: CAEL suggests that the basic

question in relation to rationale is whether or not prior, non-spon-

sored learning should be recognized at all in a degree program. There

is one view--expressed by the Carnegie Commission In Toward a Learning

Society--that such recognition reduces the value oF a bachelor's

degree and makes Faculty examiners and not teachers. 1 On the othev-

1
Carnegie Commission, Toward a Learning Society, p. 73.
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hand, the C'arnegie Commission in Less Time, More Options
1
and

the Commission on Non-Traditional Study2 have supported the assess-

ment of such learning, and dt has also won support from a number

of educators and institutions through actual im9jementation and

oractice.

An underlying question in much of the literature seems to be

how much is to be expected of the student in support of his claiM

to college credit and how rigorous the examination is to b . Fok

those courses stressing skill mastery, especially many of the type

found in Black Hawk College's career program area, for which wt-itten

behavioral objectives exist and in which psychomotor and perfor-Mance

tests are routinely administered and a designated level of competehey

is requ2-ed before course credit is granted, the assessment of prior,

non-sponsored learning is not difficult. And, in such cases, the

evaluator can justify the process and feel comfortable with the re-

sults. It may be for this reason at least in part that the survey

of faculty attitude undertaken as a part of this study found that

faculty in the career program area and those believing that the

student should be given written behavioral objectives viewed the

assessment of prior, non-sponsored learning most favorably. Faculty

in these areas and of this sort are involved in teaching wi.th Whe

Meyer terms "the first level of abstraction"--knowledge or skillS

1Carnegie Commission, Less Time, More Options, p. 11.

2Commission on Non-Traditional Study, Diversity by Design, p. 125.
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that can be assessed by means of a competency list. 1

On the other hand, there seems to be an underlying belief tilat

during the assessment pr:ocess the student should demonstrate or ar-

ticulate that, even though the learning has occurred in a non-aCa-

demic setting and usually without formal planning and instruction,

ne somehow has gone through a process similar to the one in which

the traditional student in the classroom is engaged. Thus, very

oFten, on what Meyer terms "the second and the third levels of ab-

straction," the student must demonstrate an ability to analyze sev-

eral bodies of knowledge and then to synthesize them. 2 Therefore)

the student may be required to demonstrate that he has "reflected"

upon his experiences or that he can verbalize the effect of such

learning upon himself. 3
It is in relation to these second and thii-d

levels of abstraction that assessment becomes especially difficUlt.

And difficulty with the assessment of these levels can be expected

at Black Hawk College, for 81 faculty believe that they expect stu.-

dents to analyze and apply what they have learned, and 51 believe

that their students must synthesize learning from several different

disciplines. In addition, almost all faculty surveyed believe tha

students learn much from getting to know their teacher, his values,

and has i:,ttitudes toward his subject. Based upon these respdMas,

it must be concluded that Black Hawk College procedures for AssellSing

prior learning must recognize a potential need ":t assess all -three

1 Meyer, pp. 21-22.

2
Ibid., p. 23.

3 Ibid., pp. 26-27.
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levels of abstraction as delineated by Meyer, although levels may very

well vary from one course to another. It also A.:1 suggested theb

faculty evaluators may expect the student being evaluated to demon-

strate that he has been afi'ected by his prior, ncm-sponsored learning

in such a way that he will hav,:1 re.FIc:hed a developmental stage +0

which it is the purpose di= education to bring the traditionally-

aged student--i.e., that he has learneo how to learn; that he has

interests and knowledge 3-1 many lds nd lhat he sees their rela-

tionships; and that he is mature. atable, capable of clear and objeC-

tive thought. Thus, evalur,itor - y e assessing the whole man just

a much as his possession of a barticular skill or set of Facts.

This possibility has significance especially in the determination of

required procedures for asseunt. for it necessitates that evalua-

tors have the opportunity not only to test skills and knowe,71pe but

also to evaluate outlook and personality. It also sugoests one reason

why the many volumes of procedures and suggestions developed by CAEL

have not been enough to establish asses, -ent procedures at Black Hawk

College; they have been based upon clear demonstration on paper es

written competencies and paper measurement devices that sort of

learning which simply resists such simplification.

Also of importance in relation to rationale is the ouestioh

oF the purpose of the program. Is it to open access and accele.rate
.

orogre For adult students who previously have been denicd hisher

educt. ur who have not selected it before? Or, is it to recruit

h2WrStdents of this type by providing them acceleraterl or alternate
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routes to a degree? Mos:t experts believe that the assessment oF.

prior. non-sponsored learimi serves both purposes. Quite a number

oF Black Hawk College Faculy seem undecided on whether or lot suc-,

assessment would Favorably aFfect enrollment even though they terici

to 6e1ieve that adults have "a right" to expect such evaluation.

It is assumed that the actwal involvement oF Faculty in such an

asoessment procedure will Ove them additional knowledge about its

potential For recruiting new students, but it is anticipated that

later evaluations oF the program will have to inc),.ude as one part

He evalclation oF its succe.:=s in actu,4llv rocruiting new students.

(3),Procedures for Asessment: This aspect -.:overs several,'

.::omponents recommenCed by GAEL: preparino the student For asseesment,

appraising learning outcomes, integrating learningwith Future plans,

defining credit pz,lic;ies, and recording learning :..:CorTles. SpeciFic

;-tformation concerning Faculty opinion on alternate procedures re-

!uJited From Section 4 cF the questionnaire,

In relation to preparing the student for assessment, it is

assumed that providing the student with written guidelines is basic;

simply,they must be developed. However, speciFic recommendatiohs

going much Farther include a college's re3ponsibility to provide

actual Formal assistance to the student by assigning him an acivisot-

Dy oFFering a course designed to prepare him For the essessmen+ pro-

cess, or by oFfering workshops on che topic. At present, complete

and clear written guidelines not exist at Black Hawk Colleae, and

moat oF the evaluators .hemselvs to whom the student is sent are

-'not wellprepared For the process. An alternative would be providing
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the student a course, either optional or required, in how to

determine or tJentify his prior learning and how to document it.

It is assumed that such a course would involve a study oF the methods

and theory oF learning, of how to determine and articulate compe-

+encies, and oF how to prepare documentation in the Fdrm oF a pol-t-

Folio. It ,F.n.11uld be noted that such a course as a possible part of

procec'Jres received only limited support From Black HaM Colleae

Faculty and then only as an optional course and not as required.

One possidle explanation is that the Faculty did not see such a

course as worthwhile, rigorous, or academically deFensible. It is

assumed that, if a course of this quality were developed, Faculty

attitudes might be diFferent.

An important consideration in relation to such a course is t.he

nature of the demands upon the adult student's time. Ordinarily, he

is employed Full-time; often he is a Part-time student;- in many

case,a, he attends college 6-t night; and usually, his schedule iS

not Flexible. For these reasons, he might'have.-diFFiculty attending

a workshop or a Formal class oFFered at only one time during the

semester. ThereFore, any course oF this sort ideally would be

variable-entry) self-paced, and offered by means of instructiOnal

nedia so that it would be widely available, both on- and ofF-campus.

-The designing oF a course such as this and requiring it as pre-

liminary to assessment assure that the student receiVes all the

asSiStance that he needs, that he does not ay Fees and undertake

the process oF assessment with little hope oF receiving credit, that

Faculty evaluators meet only with well-prepared students, and that the.
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college recover some of the cost of actual assessment from student

+uitioh and state apportionment For this course. Thus, in many

ways, the offering of such a required course is an attractive rosi-

bility even though faculty did not respond with absolute sAoport to

thi$ concept the questionnaire. It is also possible that such a

course would not be n-.Jcessary nor required for that assetsment which

involves only Meyer's "first level of abstraction." It is of furthet-

significance to note that offering such a required course has beeh

recommended at Black Hawk College to assist the student in determining

prior learning credit and to complete the degree contracts for +he

associate in liberal studies degree.

Proceduret. involved in the appraising of learning outcomes are

of considerable importance to faculty, who are, of.course, the evaill-

ators. The development of such procedures are, therefore, especially

important in gaining faculty support; and, if well-planned, they may

actually eliminate potential causes for negative reaction. To assure

Faculty of the accuracy of.assessment results, it is important that

a maximum number of decision-makers be involved. For example, a

faculi:y monitoring committee composed of representatives from all

disciplines can be used, or the agreement of more than one evaluator

e.qm a discipline may be required, or the actual emaluating committee.

may be required to include representatives From more than one disci-

pline. In the survey oF Black Hawk College faculty, it shoulci be noted

that there was consiOarable support for.the requirement that moi-e

thah one Faculty member in a department agree to the evaluation. A

t'aculty monitoring committee was not so strongly supported. Probably
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such a procedure should not be included in the assessment process

Unless it iS indicated For other reasons.

Another procedure to ensure accuracy in assessment is requiring

that the student's compilation oF a portfolio be combined with an

oral examination or interview1. Strong faculty support for Such

nn interview at Black Hawk Co11egc requires that it be included

as part oF the process. Possible reasons for such strong support

have been suggested above.

Procedures are also recommended that serve.to assure faculty

oF the consistency of the process. These include a central file of

portfolios open to all faculty so that individuals can compare

their decisions to those by other evaluators and check for laxness.

Closely related.are some methods also useful to assure accuracy.

These include a faculty monitoring committee to provide consistency,

the agreement oF more than one evaluator to the decision, and a

written statement oF evaluation by the assessor explaining the

credit granted. Black Hawk College faculty response to these pats

of the procedure varies. Because the use of a written ste!tament

explaining the evaluation was well-supported, it should be inlauded.

In additimi, at least one procedure to ensure consistency among de-

partments seems called for--probably a central file of portfolibS1

which was more strongly supported than the central monitoring

committee and which also would serve to assure the faculty that

'Meyer, p. 167.
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e written support and evidence in case a deciSioh iS

questioned, especially, by an outside agency.

Another part oF procedures involves the decision as to whethee

or not credit granted by assessment must be related to a studeht'S

future goals. This question is a complex one. Most would hee

Support a Future English teacher's receiving a number oF hours of

credit For a tank repair course oF study completed in the armed

forces. Most would not object to his receiving two or three hout-s

oF credit in recognition of learning. Most would not want -ho deny

a student in the tool design curriculum a great deal oF credit For

work and on-the-job traihing in this area. Probably the requirement

that assessment credit be related to a student's Future goalS,

which did not receive very strong support From Black Hawk College.

Faculty, is not necessary in a structured degree program, and ali

Black Hawk College's degrees ar:e of this type, even the ALS degree.

which requires a contract that assures that all work is related to

Future goals.

Closely related is thet part oF procedures relating to oef.ining

credit policies. One questi n here is whether or not assessment credit

may be used to satisFy a degree's general education requirement.

In the absence oF a narrowly prescribed curriculum and with assurance.

of the accuracy and consastency oF assessment, there seems -Lc be

no valid reason For denying the applicability of credit in this

respect even though Black Hawk College faculty did not Favor such

a provision strongly. A disadvantage of the construction oF the.

questionnaire was that, at least in this respect, it did not allow
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F.aculty to register a negative or neutral response.

Another closely related question is whether or not assessment

credit should apply to all degrees. IF it were to be, it would be

limited to the ALS degree, the college's "external degree."' How-

ever, because such a limitation received no signiFicant suppoet front

the Faculty,procedures should not restrict its applicability. To do

so would elso conFuse he applicability oF credit earned by CLEF and

other college proFiciency tests, which have been used for many yeahS

and have not been questioned and out oF which evolved procedures for

crediting all types oF prior, non-sponsored learning.

As was explained earlier in this paper, it was assumed From

the beginning that assessment procedures would result in actual

credit hours and would be restricted to recognizable current college

courses or disciplines because that is the procedure with which the

Faculty is best acquainted. However, in relation to the ALS degree,

- it is poble that competencies required For graduation may be

oatisFied through the assessment oF prior, non-sponsored learning.

Finally, there is the question of how the learning outcomes,
140

or the credits awarded through assessment, are to be recorded.

Faculty were oFFered two options: ,7-4 narrative transcript cr

indication on a student's transcrip:: that the credit'was

assessment. The Faculty Favored both procedures, with an indication

on the transcript scoring highest. Because oF diFFiculties in

writing and reading narrative transcripts, probably the best pro-

Ceamte. would be to mark the credit as gained through assessment and
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then place the evaluator's written statement in the student's

permanent record--close to the procedure recommended by White.
1

A disadvantage of the design of the questionnaire was that it did

not allow the faculty to respond that they wished the credit earned

by assessment to be marked on the transcript in no way; however) the.

response to the items suggesting that it should be indicated as

assessment credit is strong enough to indicate that such is the.

Faculty's wish at this time. Before such a procedure would be

implemented, however, it is necessary to determine what its impact

would be upon a student's transfer.

Two aspects of the procedure included in the questionnaire

have not yet been discussed. One is the crediting of assessed hours

to a department's total. Some suggest this approach so that facuaty

will not view assessment hours as lost credit hours and so that work

in assessment will be clearly credited to the department. OtherS

Fear that credits may be passed out by unscrupulous departments to

raise enrollment figures. Over SO% of faculty responding to +he

questionnaire indicated that this procedure should be a part of the.

process. It is possible that an alternate procedure that notes

assessment hours in a separate column and that credits only a part of

them to the departmental total is a possible procedure here.

Another aspect of the procedure on which faculty were surveyed

was possible limitation of assessment to adults. It received most

limited support, and, even if it had been supported, the use of such

49. pv'ocedure would nave to be studied carefully, for the Commission

White, oe. cit.
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on Non-Traditional Study has recommended that non-traditional

opportunities not be denied to those of traditional age.

[3] Method of Financing the Program: Appendix A provides -Eke

cost assessment model developed by CAEL. This model attempts 'E.0

identiFy costs For the development oF criteria and procedures in

ore occupational area--the varying costs--and For the executioh

oF the assessment in relation to one student--the Fixed costS. It

should be noted that many oF the larying costs are related to the

identiFication oF competencies, the defining of behavioral objee.-

tives and the development oF appropriate measurement instrumehiS.

This model presupposes that assessment will be competency-based.

OF course, such procedures and materials have already been developed

For many courses at Black Hawk College by Faculty who use the osystems

approach" to instruction, and, thereFore, they ere currently ayail-

able without Further cost. On the other hand, in actuality, much

evaluation oF prior learning that is now being completed at Black

Hawk College does not rest upon the determination of and testing

For competencies, and, furthermore, many faculty, as suggested by

their attitc toward behavioral objectives, would not wish to

become involved such a process. Perhaps one rez_ison why CAEL

models and procedures have not resulted in a systematic impleMenta-

tion of assessment procedures at Black Hawk College is that +hey

have not addressed themselves sufficiently to the second and +hil-c1

levels oF abstraction and to those Faculty who believe that what

they teach can not be reduced to a competency list. In addition,

the CAEL model provided in Appendix A does not allow For the wide range
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of time required to complete tasks or develop testing materials.

Thus, it is almost impossible to estimate the true cost oF the

development of such materials and techniques. It would also be

impossible to find funds within the existing college budget to

support efforts of such a cost, and, if these costs were to be

assed on to the student, the price would be prohibitive. Cleerly,

nrocedures racommended for Black Hawk College must strike a balance

between the very time-cnsuming processes of CAEL and the need to

assure that there is sufficient planning to achieve accuracy and

consistency.

The only potential source of funds for the development of

written criteria For evaluation and extensive planning of appropri-

ate measurement,tools within Black Hawk College--and probably the

most appropriate source--is the Instructional Research and Develop-

ment Committee, which as an annual budget oF approximately $15,000

to pay Faculty over-time salaries or to allow released time for

development activities and teaching innovations. Faculty members

wishing over-time salaries or released time for such work could be

urged to apply to this committee, and, in this way, gradually methods

and tools could be developed for courses in which they do not pre-

sently exist.

The other costs suggested by CAE': are fixed costs for each

student assessed and include the cost of professional time primarily.

Once again, actual practices and time requirements would versy

considerably and would depend upon the availability of developed

measurement methods. Here, much professional time could be saved

7 9
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by the preparation oF the student in a required course. Assuming

a three-member assessment team and a well-prepared student and

faculty examiner, evaluation For credit for From one to three

or more courses could be estimated to require the Following .time:

PortFolio Read
Interview
Examinations
Chairman's ReH.

Total

Chairman Other Memt7ers Total

% hour 1/2 hour

1 hour 1 hour each 3 hours
1 hour 1. hour each 3 hourS
1/2 hour 1/2 hour

3 hours 2 hours each 7 hours

THe CAEL model computes proFessional time at a rate oF $25 per

hour; however, it is likely that Black Hawk College faculty would

Feel adequately compensated at less than this rate, possibly $15

per hour. Thus assuming 7 hours oF work divided among a three-

member committee, a student could be evaluated in From one to three

or more courses at a cost oF $1051 Assuming that the average MIR-

ber oF courses would be two, then an estimated cost per course of

$52.50 is required.

Two critical questions are how the Faculty member is to be

compensated For this work and how the student is to be charged.

The Black Hawk College Faculty has indicated that it expects com-

pensation and that it preFers this compensation to be in the form

oF over-time salary. It has also tended tc Delieve that the nfulL

cost" oF assessment should be passed on to the student.

Consistent with these Faculty attitudes, students should be

able to apply to a department For an evaluation oF prior learning ib

-elation to one or more courses as appropriate. A three-person

Faculty committee should complete all parts of the assessment and

orant credit For a cost oF $105, with $45 being paid to the. chairmen_

80



www.manaraa.com

-75-

in recognition oF his greater responsibility and $30 being paid

ta each oF the other two members oF the committee. Although hot

great, these rates seem attractive enough at the present time tO

be acceptable to the Faculty. So that Faculty committees will hot

Feel Forced to grant credit to be paid, these fees will be paid

V-e941-d1ess oF the amount oF credit granted. On the other hal-id,

it is also necessary to ensure that the Faculty spend the time

that they are paid For by the Fees, and Forms and procedures need

to be developed to monitor this aspect oF assessment.

Based upon the CAEL model, it is estimated that there will be

an additional institutional cost oF $10 For every course credited..

Thus, the actual cost oF assessment will range From $115 to $135

For From one to three or more courses depending upon the actual

equation oF prior learnina to existing courses and credits.

The second critical question is how this cost is to be pQssed

on to the student. General recommendations discussed earlier

this paper suggest that students not be charged by the hour so that

the institution will not seem to be selling credit. In additidh,

a student who receives no credit cannot be expected to pay the

Full cost, although it is anticipated that the number oF actually

unsuccessFul attempts will be small because oF guidance provided

by the required course.

The $10 institutional cost for each course cen quite simply and

Fairly be passed on to the student by charging him a $10 transcript

recor4i.9 Fee For each course credited. The Faculty compensation

cost is more diFFicult to anticipate. One reason is an inability,

in the absence oF any past record, to estimate the student faiaure

rate in achieving credits by assessment. Another is the difficulty
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oF predicting the actual number oF credits to be attained by each

student as a result oF assessment. In addition, cost should be.

low enough--ideally no higher than tuition cost--to encourage

the student to attempt the procedure. Important here are a l'iLlart

ber of Factors. It is assumed that most students seeking stAch

credit will be adults who can save considerable money in Foresails.

income by eliminating the time required to take courses and who

can realize increased earnings because oF improved credentials.

On the other hand, high costs Fall heavily upon the unemployed and

the. underemployed. It should also be noted that a sliding fee
scale is oFten used upon the assumption that whole. blocks of credit

are assigned as a result of assessment almost as easily as credit

For one course and because suchEcales encourage the more Serious

and those For whom the program was primarily intended.

Since the Black Hawk College Faculty has indicated that the
student should pay the "Full cost," this is the cost that mus-E- be

passed on to him--about $105 per evaluation. Therefore, the fellow-

ing Fees and procedures are possible ones:

1. A $25 application fee to be paid at the time of sub-

mitting the portFolio for evaluation.

2. A $40 Fee paid prior to assessment and after an evaluaEot-

has judged the portfolio to be well-prepared and to promise

a good chance oF gaining credit by assessment.-

3. An assessment fee as follows:

- -$25 For 3 hours oF credit

- -$35 for 6 hours oF credit

--$40 For 9 hours oF credit

8 2
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4. A transcript recording Fee of $10 per course.

Thus, a student who receives no credit pays $65, although he

may have been discouraged before assessment on the basis oF His

portfolio. The student who receives 3 hours of credit pays $100i

one who receives 6 hours pays $120; one who receives 9 hours pays

S135. Actual cost per credit hour varies from approximately $33

to approximately $15, depending on the number of credft hours v-e-

ceived. Any credit awarded on the basis of one committee'g evalu-

ation beyond 9 hours is assessed at the $10 per course tscript

recording cost only.

These fees may seem high, and, certainly, thesyare when com-

pared to present tuition rates of $14.50 pen hour, but, at such

costs, a student could complete an associate's degree entireay by

assessment for approximately $900, and, in so dclin, he would save

two years of ime, $930 in tuition and Fees, and about $250 in

textbook costs. Thus, his degree by assessment would require aft

actual cost of approximately $280 less than the coSt of the -tradi

tional route. It should also be pointed out that these fees and

procedures relate only to those courses that cannot be assessed by

means of CLEP; thus, it is unlikely that one student would have to

ckJpend entirely upon this one mechod. Furthermore, he is not

aseessed he full ccst at one time, thus lessening the burdeil.

IF the average evaluation results in the awarding of 6 ot- more

credit hours, this fee schedule will pasS the "full cost" of .ssess-

men+ on to the student and also offers promise of providing a sm411

"margin of proFit" t,7,. assist in additional instructional cosrbs. With-

out actual experience, it cannot be predicted what the revenue from
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the required course and portfolio reading Fees, which are poten-

tially profitable, will be. Nor is there any way to recognize-

the possible value of this procedure to recruit new students to

the college. The implementation of such a plan certainly recluireS

car.eful study of its costs and revenues after two years witk 71aceS-

sary adjustments being made at that time as required. Since. it

also denies the option to the unemployed and underemployed because.

oF cost, it must also Include provisions for financial aid in ceie.
of need.

Based upon this analysis, the followirg recommendations

seem required:

1. Faculty in-service trainino on the assessment.of prior learning

and on college procedtires governing i .

2. Faculty :Senate conside-ation and action on the following

recommended procedures:

a. That clear written guidelines be prepared For the student.

b. That assessment credit be made applicable to all degraeS,

allowed for use to satisfy general education requi;-emSntS,

but limited to learning clearly represented by F:::Isting

college courses.

c. That the student be required to complete a course preperin9

him for assessment before he undertakes the procedure.

d. 'hat assessment be agreed upon by the majority of a Three-

member committeafrom the appropriate department, and, if

a department does not have three available members, that

one or more members be selected from membership in a department

8 4
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representing a similar discipline.

e. That assessment be based upon a student's portf,.io, Corn-

piled in the required course and that it be accomplishea

by those types of tests judged most appropriate to the

evaluation.

F. That the process include at least one interview of the sti.L-

dent by the committee.

g. That, upon complet; )n of the assessment, the evaluatioft

committee's cnairman prepare a written statement explaining

the credit granted, the basis on which it was granted) and

the type of examination used and that this statement be placed

in the student's permanent record.

h. That the student's portfolio be placed in a central file-

accessible to all faculty evMuators for two years and tha#

it then be placed on microfiche, with the ulderstandin9 hat,

in the future, for a fee to cover actual cost, the student may

rerjest and receive a copy of it.

i. That assessment credit be clearly marked as such upon

student's transcript and that a study be made of possible-

efFects of doing so upon the student's transfer standing

before the procedure is implemented.

j. That studcntc receive prompt written notification of tile

results of the assessment.

k. That students have avjilable an appeal procedure, first

to the appropriate e'visional chairman and, then to the

appropriate dean.

8 5
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1. That credit granted by assessment be noted lin a department'S

credit hour totols as a separate item.

m. That all procedures be reviewed two years aft v iMplemen-

tation and that sqlch an evaluation consider as one aspect

the impact oF the procedure upon enrollment and as ancrther

the actual cost to the institution oF "-Ile procedure beyond

what the student pays in Fees.

3. That Faculty members be encouraged to apply to the Instructional

Research and Development :ommittee For salary Funds to suppor-L

their efForts in preparing to assess prior learning withAm +-heir

departments or For courses that they teach.

4. That the t=1 al plan,including Faculty compensation and

student Fee - edule, outliner-4 earlier in this section be

impieented For a two-year trial period and then reviewed and

that the opportunity For Financial aid be made available -to

thost7! in FinanriEl need who wish to pursue the assessment

..-,r3cedure_

86



www.manaraa.com

-81-

BIBLIOGRAPHY

Sarrak, Robert J., and Roger S. M. ..inon, eds,_Learning in an Cli2err
Society: Credit For Experier F Educational Resources Infor
mation Center, ERIC Oocumen'.. .111239.

DasKini Samuel, ed. Organizing Nontraditional Study. New Direciion5
for Institutional Research, No. 4. San Francisco: Jossey-Bass
Publishers, 1974.

Eoar-d Policy Manual. Black Hawk College, Moline, Illinois.

Sortnick, BarriF 0-.; "The Assessment of Prior Learning in a Traditional
Decentralized Setting," in Initiating Experiential Learning Pro-
orams: Four Case Studies. CAEL Institutional Report. Princeton,
N.J.: Educationaj Testing Service, 1976.

Carnegie. Commission'ton Higher Education. Toward a Learning Soc.i.e*Ne:
Alternative Channels to Life, Work and Service. New York:
McGraw-Hill Book Company, 1971.

Carnegie Commission on 'Higher Education. Toward a Learning Socie4:x:
Alternative Channels to Life, 'IcDrk, and Servioe. New York: Mc-
Graw-Hill Book Company, 1971.

Christensen, Frank A. Final Report to the Coo erative For the
Assessment oF Experiential Learning, U.S., Educational Resources
InFormation Center, ERIC Document E0112985, 1975.

Corts-ge-Ca'talog. Bleak Hawk College, Moline, Illinois, 1978-77.

Cormission on Non-7raditiona1 Study. Diversity by Design. San
Francisco: Jossey-Bass Publishers, 1973.

Connecticut Commission for 4igher Education, Improvement of Opportun-
ity in Higner_Education: Alternative Modes for Earning Undergrz....
ate Degrees and College Credit, U.S., Educational Resources Infor-
mation Center, ERIC Document ED074939, 1973.

Cressel, Paul L. Handbook eF Academic Ev,Dluation.
Jossey-Bass Publishers, 1978.,.

San Francisco:

Forrest, kubrey, Joan E. Kna0p, and Judith Pendergraes, "Tools ahd
Methods oF Evaluation," in Keeton, pp. 161-188.

Gelber') Mark, "Initiating and Implementing a Nontraditional P:.-ogram,"
in &Wan, pp. 29-52.

"Guidelines For Awardina Academic Credit for Knowledge Gained from
Work antl LiFe Experience," State Education Department. Albany,
N.Y., Oct. 15, 1975. CMimeographed.)

87



www.manaraa.com

-82-

Houle, Cyril D. The External Degree. San Francisco: Jossey-
Bass Publishers, 1973.

1mo1ementing,a Proiram For Assessino Experiential,Learning, ed. by
Warren W. Willingham and Hadley S. Nesbitt. CAEL Project Re.--
port. Princeton, N.J.: Educational Testing Service, 1976.

Jain, Barbara, and Mark Goldstein, "Availability and Features cf
External Degree Programs offered by Institutions in the State
of Illinois," an infor-mation resource for the ICCHE Task
Force on External Degrees, 1976.

Keeton, Morris T., and Associates. Experiential Learning: Rationale)
Characteristics, and Assessment. Sign Francisco: Jossey-Bass
Publishers, 1976.

Kelley, R. Lynn, Terrence J. MacTaggart, and Robert A. Spencer.
Analyzing Costs in the Assessment of Prior Learning. CAEL
Institution Report. Princeton, N.J.: Educational Testins ser-
.;ice, 1976.

Kirkwood, "Importance of Assessing Learning," in Keeton, pp. 1S0-
160.

Kray, Eugene J., Faculty Attitudes Thward Assessment of Ex eelential
Learning, U.S., Educational Resources Information Center, ERIC
Document Er:1108728, 1975.

Kray, Eugene, reaction, "A Non-Tratitior: Approach to Meeting Com-
munity Education Needs," Summer J.:.st,itute fnr Community College.
and Educational Leaders, Hollyw-Jce, rlorida, Nova University,
July 30, 1976.

Kray, Eugene J., 7;',:?-ucture and ancin,gc.F to-
Experiential L.4712, U.S., Educational Resour,:uis.Informa!:7"
Center, ERIC Clocr:t .,01C11772, 1974.

Kray, Eugene J. , and Lorraine U. Hultgren, Implementing and Finan-
cing Portfoli,.:1 Asaossment in a Public InstitLition. CAEL Insti-,
tution Report. Princeton, N.J.: Educational Testing Service) '1976.

La'As, Charles E., "Strategy for Gaining Institutional Acceptance of
Existing Board Policy for" Granting Credit For Experiential Learn-
ing by All College C-z-nr%tituencies," unpublished report, Black
Hawk!College, Moline. 11inois, April, 1976.

Meyer,'Peter. Awarding Co3lege Credit for Non-College Learning.
San. Fr;,!ncisco: Jossey-Bass Publishers, 1975.

8 8



www.manaraa.com

-83-

Moore, Cougla,i, "Evaluating and Accrediting Learning, Not LiFe

Experience," in Barrak and McCannon.

"Open Learning,Programs in Chicago Area Colleges and UniversitleS,"

a pamphlet prepared by the Chicago Area Roundtable For Open

Learning, [n.d.].

Planning Non-Traditional_Programs, ed. by K. Patricia ;ross, John

R. Valley, and Associaes. San 'rancisco: Jo..3sey-Bass PublisherS,

1975.

Ruyle, Janet, and Lucy Ann Geiselman, "Non-Traditional Opportuni-

ties and Programs," in Planning Non-Traditional Programs,

pp. 53-94.

Snaron, Amiel T. A Task-Based Model For Assessing Work Experience.

CAEL Working Paper No. 8. Princeton, N.J.: Educational Testing

Service, 1975.

TrisAvett, Oavid A., Academic Credit For Prior OFF-Campus Learning,

U.S., Educational Resources InFormation Center, ERIC OommencE

E0105796, 1975,.

Tuckman, Bruce W. ConductingEducational Research. New York:

Harcourt, Brace, Jovanovich, Inc., J.978.,

Warren, Jonathan R.., "Awarding Credit,'" in Planning Non-TrF4i-Liona1

Programs, pp. 116-147.

Weathersby, George, and Armaud J. Henault. Jr., "Cost EFFec+ive-

ness oF Programs," in Keet:-.)n, pp. 131-149.

Whitaker, Urban G., "Assesss ;3nd Their QualiFications," in
Keeton, pp. 189223.

White, 'Robert, "Procedure For Using Portfolios and Expert Judg-

ment as a Basis For Crediting Prior Learning," Black Hawk

College, Molinc, Illinois, January 26, 1.976. [Mimeographed.]

89



www.manaraa.com

_84-

APPENDIX A: CAEL Cost Assessment Model

Work Assessment Model: Estimated Cost of
Assessment in One Occupational Field

Activity
Time

Professional

(hours)
Non-

professional

Cost a
Per

6Fixed Student

Identification of
competencies ar-A
development of task
inventor.):

Interview students

Verification of
Experience

Defining behavioral
objectives of
c:ourses in curriculum

Developir'sg or iden-
tifying ppropriate
measurement proce-
dures and establishing
standards

Admind.suering measure-.
ment inStruments and
evaluating results

Transcr-ipting and
record keeping

Miscellaneous equip-
ment and supplies

E0

2

20

100,

1

1

2

3

$50
.5

$1250

I

500

2500

5C

18

5

Total Costs $3900 $123

aCost Of prpFssional time is computedat $25 or hour
and nonprcfesoion'al time at $10 per hour.

b it is assumeJ that the average student will be assessed
in relation to the learning outcomes of two courses in
the oc,;upational curriculum.

So rce: Sharon, p. 35.
9 0
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APPENOIX A Ccontinued]: GAEL Asses9ment Model

Example oF Computation oF Cost oF Assessment
_

Number oF students

i-otal Fixed costs

50 100

$3,900 $3,900

Total per student costs 50x123=$6,150 100x123=$12,300

Total cost 3900+6150=$10050 3900+12300=$16200

Actual per student
cost 100504-50=.$201 16200-:r100=$162

Source: Sharon, p. 36.

9 1
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APPENDIX B
F19#2 Box A-717
East Moline, Il 61244.
December 28, 1976

Mr. Fred L. Weilman
Executive Di:rector
Illinois Community College Board
544 Iles Park Place
Springfield,
Illinois 62718

Dear Mr. Wellman:

I am t. ting to you in any official capacity from Black
FI;)wk CcJle. a I am employed, but only as one commulity
college fa 22:7!ber in Illinois. Currently, I am preparihg
a set oF p:-.edUres For our institution to consider for use in
formalizing and systematically processing the academic recognition
of prior learning. I have available the "canon" of literatuke on
the matter as well as a great deal of "fugitive" material. BuL
at every turn, am faced with a seemingly insurm untable probleln
that, when carried to its ultimate ends in a situation that SeemS

cmst the state ore dollars for education and to deny its adult
citizens returning'to college those options that are available in
many other states.

Let ne begin my brief explanation by stating two ground rules
th,Jt I intend to live by irr my efforts. First, the-results muSt be
intellectually and academically defensible, and, second, in ho way
can the mechanisms circumvent even the spirit of state funding
principles for community college support. Thus, I am left with the
problem of how to assure a high quality faculty evaluation of an-
individual's prior learning, of necessity often a time-consuming
process, Mille at the same time financing su-h evaluation without
recognition of its cost in.the state's fund g formula for community
colleges. Compounding this question is my realization that.ehe de-
velopment L7 a system for formalizing and processing such recoghi-
tion will undoubiedly increase the number of requests For evaluation.

Thus far, My only answer seems to be that, in view of our dis-
trict's recant refusal to increase local tax support and the,stettelit
failure to protiide for established educational innovations Ih. its
funding system for community colleges, the total cost for the assess-
ment of prio- learning must be paid by the student. Such a procedure .
denies this oration to the economically disadvantaged--those whom.
many,of its proponents seek to serve, It also requires suck a price.
.for the process that many others will chose not to risk it, electing
instez7d the traditional routs--r....ne that is actually far morls expert-
sivc to the ,state and to the individual, often a very wasteful and
senseless repetition.

9 2
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-E37-

When I read oF the direction leadership, and support givert

to programs in other states like California and New York,

r si.ply do not understanj how IllitT.bis has, been able to ignore. -
the issue in relation to its community colleoes, the logical base
For such eFforts. We are not serving the educational needs of oui-

c.ople very well.

My reasons for writing you are as FoU.ows: tl) to urge yota ame

your -sta- to seek clear recognition of the proces o.. the visessmpat*
.of pt-ior learni,ng, especially in the funding formula, Eqrld_CT

you of any sol6tions to the Financial problecos diet I have oc..41rIed

Within the spirit oF the present Fundino Formula that would ailow
partial state Support For the cost oF awarding college credi* by
the assessment oF prior learning just as such support now existS for
*he awarding oF college credit in the traditional way.

Sincerely yours,

`14-tot...47_ a...

Mary A. Stevens

9 3
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141-MRERS,
Richard P. Stone, Chairman
Toussaint L Hale, Ir., Vice Chairman
Fnnk l. Fowle
John !':. Goudy
Hug!. Hammers lag
Paul 13. Hanks
Vivian Medak
amesW . Sanders

13. 'reef
nnis W. Truckcn (Student Member)

LEGAL COUNSEL
Zeglis

APPENDIX EICcorltinueci]

STATEOFILLINOIS
ILLINOIS COMMUNITY COLLEGE BOARD

518 ILES PARK PLACE
SOUTH SIXTH STREET AT ASH STREET

SPRINGFIELD, ILUNOIS 62718
PHONE (217)782-2495

January 5, 1977

Ms. Mary A. Stevens
RR #2, Box A-717
East Moline, Illinois 61244

Dear Ms. Stevens:

EXECUTIVE DIRECTOR
Prod L. Welton 88

DEPUTY DIRECTOR & ACTING
PRESIDENT

State Community College
a East St. Louis
Rosetta Whcolon

ASSOCIATE DIRECTORS
G. Robert Dunes
Richard L. Fox
James M. Her4ard
Jv!nJ.Lch
William G. Matlack
John J. Swaim, Jr.

Thank you for your letter of December 28 indicating your concern regarding the

problems pertaining to effective evaluation of prior academic learning for adults

and the apparent lack of state funding for such programs.

I can certainly sympathize with your concerns because I, too, support stronger

efforts by the local community colleges and the state of Illinois in support of

adult education in the community colleges and other institutions in our etaie4

It does appear as if direct state funding for adult education programs in the

.public community colleges of Illinois has been declining in recent years with

the elimination of direct state aid for public servic.e activities, and the Ye.-

duction in state aid per credit hour for some of the courses directly related

to the adult education program. However, the new funding formula, originally

proposed by the IBHE Blue Ribbon Committee, does compensate for this declining

direct state aid support in adult education. It places the burden on the local

college officials to properly allocate funding for adult education progvms.

Possibly you are aware of some of the details of the new funding formula wherein

one cent is "reserved" for the public service adult education activities.

Of course, your community college president, Dr. Alban Reid, has been advocating

direct state support for the adult education program as was provided earlier in

this decade. However, other officials have been supporting the new approach

whereby each local board of trustees has the responsibility for allocating the

resources of the college to the various types of-programs within an overall state

allocation that has been increasing significantly each year. If this does not

work -re may wish to recommend returning to the prograa of direct state aid for

each program, including the inetructional credit coUises in adult education in a

non-credit service activities. If you wish some more specific information in this

matter, I would suggest that you talk with Dr. Reid or please let me know if you

w/sh to have such specific information from our office. My best wishes.

FLW:mr
cc: Al Reid

Dick Stone/attachment
Hugh Hammerslag/ "

S derely yours,

red L. Wellman
Executive Director

Jim Howard/attachment David Viar/attachment

Howard Sims/ 94 Dick Erzen/ "

TGCB St4f.l:/ "
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APPENDIX C: Questionnaire and Cover-letter

CONTAINS PRE-DATEOMATERIAL. PLEASE READ SOON. I VERY
MUCH NEED YOUR RESPONSES BEFORE FEBRUARY 15.

Dear

In 1971, the BHC board of trustees adopted a pelioy state-
ment that established the evaluation oF and the granting
of college credit for prior learning--that learning which
occurs in a non-academic setting [like cn-thejob, in
travel, potentially in any life experience] without formal
iftStt.uction and which, then, is evaluated and equated to
college credit at a later date, after-the-fact. Some of
-this evaluation has been accomplished by means of the CLEF
exam, but not all of it can be. I'm interested only in
that which cannot be evaluated by CLEP.

Since 1971, then, such prior learning has- been evaluated at
BHC, but, to my knowledge the faculty has never developed
nor has the Faculty Senate approved a set of procedures' ,'740d
and guidelines to regulate and coordinate the assessment

I'm trying to begin the development Of these by, survey'
your opinions as objectively as I can. -My .motivations
that I'm interested in the topib, believe that the Fvi7uiy
shOuld esteblish such procedures, and--yes, also am writiOL1
a paper on the topic.

As I'm sure you'll realize, I need a good response rate Fe:Om
you. So to allow me to establish the validity of resUlts,
I must know who has responded, but I really don't went tol
know what those responses are. Therefore, I have privately
[that means out of my pocket] retained the services of
Ms. Bertha Kurrle, whose honesty you all know to be beyond
question. Using the tiny code number on the bottom of the
First sheet of each questionnaire, after hours, she will
check it in, and, then, she will carefully tear the number
ofF--along the dotted line.

You'll note that terms needing definition are starred and de-
fir,lad on the back. When you have completed the questionnaire,
ple3se fold it in half and staple as indicated. It's been
mre-addressed, so just drop it in campus mail.

realize that responding to this questionnaire will take
your time, and I, in turn, will see that each of you receives
a copy of the results. I very much appreciate. your

Oevi_

9 5
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APPENDIX C: Continued
Please Complete and Return bv February 15.

I Check Appropriate Responses Below

RANK: / / Instructor / / Ass't Prof / / Assoc Prof / / P of

PROGRAM AREA: / / Career / / UPP [major part of your load]

In most oF my classes, I expect studentsto[check as many as Tteeded3

Learn facts

Demonstrate skill mastery

Analyze and apply what they learn

Synthesize learning from several disciplines

II. Check Appropriate Responses on Right

1, BHC- Faculty grant credit Fnr prbr
learning through th,v-- depert;pents.

2. BHC dean[s] grant ,:r.)11eria credit for
prior learning.

3. This credit may be applied to any BHC
degree.

4. Credit awarded for prior learning is clear-
ly marked as such on the transcript.

5. Stdents pay regular tuition For credit
earned by the assessment of' prior learning.

!DON'T
YES NO KNOW

Circle the Response that Represents Your Honest, Candid_qpihiOh

SA=Strcngly A=Agree U=UndecicJed 0=Disagree B0.7-Strongly
Agree Disagree

1. College-level learning may be
attained by a person outside
the classroom and without formal
instruction.

2. For most ,. oF the courses I teach, I

eould examine a student and deter-
mine ..0-lether or not he had met the
requirements or objectives through
prior, inforMal learning.

3. Even' though I could dc,so, I don't
believe that such a procedure should
occur.

4. Adults beginning college have a right
to expect such examination and eval-
uatioh.

MORE ON NEXT PAGE

[For Office Use Only--Do not tear off PLEASE.

9 6
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APPENDIX C: Continued

SA=Strongly A=Agree U=Undecided C=Disagree SO=Strongly
Agree Dise9ree-

5 IF BHC makes this procedure avail-
able, it will recruit new students SA A U 0 SO

S. If BHC makes this procedure avail-
able, it will cause a decline in
registration in credit classes. SA A U 0 SO

7. IF BHC makes this procedure avail-
able, applicants should pay the
Full cost. SA A U 0 SO

8. Students should be given written
behavioral objectives for classes. SA A U 0 SO

9. Students learn much from getting to
know their teacher, his values, and
his attitude toward his subject. SA A U 0 SO

IV. The following items need to be a part of procedures to
assess a student's prior learning [check those you feel
are necessary.

. <defined on back]
student compilation o d portfolio

required course to instruct studentsin methods to
identify and document prior learning before evaluation

optional course of this type

a narrative transcript*

a written evaluation statement by faculty assessor to
explain credit granted

a required interview of student by faculty evaluator

a central file of portfolios

a faculty committee to monitor and coordinate assessment

the agreement of mcr.e than one faculty member in a
department to the evaluation

prior learning credit applicable only to ALS degree

compensation to the faculty by over-time pay for gissessment

compensation to the faculty by a reduced workload

clear indication on student's transcript that credit VMS
earned by the assessment of prior learning

possible usefrof such credit toward degree 2eneral edUr;ation
requirements

crediting of assessment hours to a department's total

limiting the option to adult students

student's demonstration that the credit is related to kis
future goals

THANK YOU Please complete and return by February 15.

9 7
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APPENOIX C: Continued

OEFINITIONS

1. PRIOR LEARNING--learning that occurs in a non-academic
setting [like on-the-job, in travel, in hobbies]without
Formal instruction and which is evaluated and equated
to college credit at a later date, after-the-Fact. In
this questionnaire does not refer to that which can be
evaluated by means of CLEP[College Level Examination
Program).

-92-

PORTFOLIO--Usually a written record by the student, in-
cluding a short narrative[almost an autobiography of his
prior learning experience], an employment history, a
listing of non-college but formal learning experiences,
an explanation of the skills or competencies that he has
gained and how they relate to existing college courses,
and documentation of his statements and record.

3. NARRATIVE TRANSCRIPTContains a short paragraph explaining
the basis for the awarding of each unit of prior learnIng
credit or for the granting of advanced standing.

4. ASSESSMENT HOURScredit granted on the basis of the eval-
uation of prior learning.

5. AOULT STUDENTSolder than traditional community college
age, most probably 25 or older.

6. GENERAL EDUCATION REQUIREMENTSlike BHC's Group A, B, arta

C requirements, ordinarily required course work in social
scienes, science, fine arts, humanities, and the like.

PLEASE RUSH )0 BERTHA KURRLE,

English Department

Buildinp 1

9 8
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APPENDIX 0: Report to Respondents of the Results of the
Survey

February 20, 1977

TO: Full-Time UP Programs and Career Programs Faculty
FROM: Mary Stevens
SUBJECT: Responses to A Recent Questionnaire

Recently, I asked you to take some time to respond to a series of
questions concerning the validation and creciting of prior,non-
sponsored learning. I especially appreciate the good return
rate that the questionnaire had--76%--which saved me some fur+ker
work.

Attached you will find a summary of the responses that I receivea.

Part II was to determine faculty knowledge concerning this creditihs.
You may be interested to ,:now the correct answers: (1) Yes, [2] No,
[3) Yes, (4) No, (53 No.

Part III was to determine your attitudes, and Part IV was tc, Cater-
twarla. your preferences toward optional procedures that are in use.
elsewhere.

The data included in Perm I was to ...alow me to determine any signifi-
cant differences between groups responding.

Once again, thank you for your help.

9 9
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APPEN]jY te and Return by February 15. 1D6 DISTRIBUTED -94-
83 RETURNED

78% RATE DF RETURN
i Check Appropriate Responses Below

No Ans.
RANK:. Za.7/ Instructot- Ass't ProF /pry Assoc ProF ./37 Peof

PROGRAM AREA: /27/ Career ,4EV UPP [major part oF your load] 1D

In most of my classes, I expect studentstoCcheck as many as neededp

65 Learn Facts

53 Demonstrate skill mastery

81 Analyze and apply what they learn
El Synthesize learning From several disciplines

. CHF2ck Appropriate Responses on Right

1. BHC Faculty grant credit For prior
learning through their departments.

2. 8HC deanCs grant college credit For
prior learning.

3. This credit may be applied to any BHC
degree.

4. Credit awarded for prior learning is clear-
ly marked as such an the transcript.

S. Students pay regular tuition For credit
earned by the assessment oF prior learning.

f Circle the Response that Represents Your Honest,

DON'T No
YES ND KNOW Ans.

7 19

32 25 Is

55

21

23

16

1D

22 35 4

1D SS 12

29 41 1 3

Candid Dpinlon

SA7:Strongly ArAgree U=Undecided D=Oisagree SD=Strongly
Agree Disagt-ea-

1. College-level learning may be
attained by a person outside
the classroom and without Formal 33 4D 5 4 1

instruction. SA A U 0 SD

2. For most oF the courses I teach, I

could examine a student and deter-
mine whether or not he had met the
requirements or objectives through 23 41 13 3 2 1
prior, inFormal learning. SA A U 0 SD

3. Even though I could do so, I don't
believe that such a procedure should 7 1D 11 45 10
occur. SA A U D SD

No Ans.

Adults baginning college have a right
to expect such examination and eval-
uation.

maRE ON NEXT PAGE

11 46 1D 13 3
SA A D U SD

CFor OFFice Use Dnly--Do not tear oFF PLEASF.
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APPENDIX 0: Continued -95-

SA=Strongly A=Agree U=Undecided D=Disagree SO=Strongly

Agree Disagree No Ans.

5
IF 6HC makes this procedure avail-
able, it will recruit new students. SA A U 0 SD

E. IF BHC makes this procedure avail-
able, it will cause a decline in
registration in credit clsses.

If 8HO makes this procedure avail-
able) applicants should pay the
full cost.

Students should be given written
behavioral objectives For classes.

=. Students learn much From getting to
know their teacher, his values, and
his attitude toward his subject.

7 35 26,12 2

0 8 26 40 8

SA A U 0 SO

18 28 20 15 2

SA A U 0 SO

13 28 22 15 4 1
SA A U 0 SO

26 47 5 5
SA A U 0 SO

IV, The Following items need to be a part of_procedures to
assess a student's prior learning tcheck those you Feel

Jire nscessary.

73
,

student compilation oF a portfolio
*CdeFined on back}

43

required course to instruct students4n methods to
nidSntify and document prior learing' beFore avaluatioft

24 optional course oF this type

53 a narrative transcript...*

60 a written evaluation statement by Faculty assessor to

explain credit granted

62 a required interview of student by Faculty evaluator

44 a central File oF portFolios

43 a Faculty committee to monitor and coordinate assessment

56 the agreement of more than one Faculty member in a
department to the evaluation

prior learning credit applicable only to ALS degree

compensation to the faculty by over-time pay for assessment

compensation to the faculty Ly a reduced workload

63 clear indication on student's transcript that credit WAS

earned by the assessment of prior learning

14

.5-48

19

40 possible use of such credit toward degree peneral education

requirements
46 oreditng oF assessment hours to a department's total

J28
*

limiting the option to adult students

36 student's demonstration that the credit is related to his

Future goals

THANK YOU Please complete and return by February 15.
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